A PHENOMENOLOGICAL STUDY: THE PERCEPTIONS OF HISPANIC MALES’ CLASSROOM BEHAVIOR BASED ON PATERNAL ABSENCE by Matos, Gabriela E
Southeastern University 
FireScholars 
Doctor of Education (Ed.D) 
Fall 2020 
A PHENOMENOLOGICAL STUDY: THE PERCEPTIONS OF 
HISPANIC MALES’ CLASSROOM BEHAVIOR BASED ON 
PATERNAL ABSENCE 
Gabriela E. Matos 
Southeastern University - Lakeland 
Follow this and additional works at: https://firescholars.seu.edu/coe 
 Part of the Curriculum and Instruction Commons, Curriculum and Social Inquiry Commons, 
Educational Leadership Commons, Educational Psychology Commons, and the Social and Behavioral 
Sciences Commons 
Recommended Citation 
Matos, Gabriela E., "A PHENOMENOLOGICAL STUDY: THE PERCEPTIONS OF HISPANIC MALES’ 
CLASSROOM BEHAVIOR BASED ON PATERNAL ABSENCE" (2020). Doctor of Education (Ed.D). 64. 
https://firescholars.seu.edu/coe/64 
This Thesis is brought to you for free and open access by FireScholars. It has been accepted for inclusion in Doctor 
of Education (Ed.D) by an authorized administrator of FireScholars. For more information, please contact 
firescholars@seu.edu. 
 
A PHENOMENOLOGICAL STUDY: THE PERCEPTIONS OF HISPANIC MALES’ 









A doctoral dissertation submitted to the 
College of Education 
in partial fulfillment of the requirements 
for the degree Doctor of Education 






A PHENOMENOLOGICAL STUDY: THE PERCEPTIONS OF HISPANIC MALES’ 
CLASSROOM BEHAVIOR BASED ON PATERNAL ABSENCE 
by 






Beginnings are difficult. When we first moved to the United States, my dad had to work 
long hours to make ends meet. I remember my mom, brothers, and I spent many evenings 
waiting by the parking lot of our apartment building for my dad’s arrival. Mostly, I remember the 
genuine and pure joy of embracing my dad after he came back from work. I remember how he 
smelled; it was the smell of having worked long hours under the hot, piercing Florida sun. My 
mom and dad described those times as lonely, difficult, and uncertain. Yet, all I knew and 
understood was that my dad who had been working long hours would always come home. 
I dedicate this work to my dad, Jose del Carmen Matos, who was and remains present in 
my life along with my mom, Ramona Esther Matos Cueto. They have shown me what family 
looks like. They have dealt with my stress, tears, and struggles. I dedicate this work to my 
brothers, Jose and Moises, who will one day be phenomenal fathers with the help of their lovely 
wives, Natalie and Idalys. Thank you so much for loving me.  
I dedicate this work to every male, young and old, who are called to be fathers; fathers 
who are present; fathers who stay. Persevere. Stay. Do not quit on your families. Do everything 
in your power to be intentionally present.  
Above all, I dedicate this work to my Lord and Savior, Jesus Christ, who showed us the 
meaning of true love, permanence, and ever-lasting life. In fact, He is the perfect Father.  
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Abstract 
This qualitative research study used a phenomenological perspective to describe the perceptions 
of classroom behavioral challenges experienced by Hispanic young adult males who grew up 
without a constant paternal figure. The purpose of the study was to discover the essence of the 
effects of father absence on Hispanic males’ educational experiences to inform both parents and 
educators of the internalized and externalized classroom behaviors. The study presented 
Feuerstein’s mediated learning experience (MLE) as a theory for limiting negative behaviors in 
Hispanic males caused by father absence both in and outside the classroom. The method of inquiry 
followed Creswell’s defining features of phenomenology which included: a description of the 
phenomenon; the identification of the young adult Hispanic male participants; a philosophical 
discussion of the phenomenology; the role of the researcher in the study of bracketing while 
remaining Dasein; data collection through demographic information, face-to-face interviews with 
study participants, and the inclusion of song lyrics relevant to the phenomenon; data analysis which 
developed into five themes; and a discussion of the essence of the father absence phenomenon. 
Hispanic young adult males in the study were found to experience multiple hardships both in 
school and in their lifeworld as the effect of father absence. Essential themes of father absence 
experience were relationship with mom, relationship with father, always stayed in school, friends 
are family, and self-concept. The study highlighted the essence of the father absence phenomenon 
and strengthened the phenomenological research process.  
Keywords: abandonment, classroom behaviors, divorce, death, externalized and 
internalized behaviors, father or paternal absence, generational patterns, Hispanic fathers, 
Hispanic male sons, incarceration, mediated learning experience, mental illness, substance abuse 
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Cargan con nuestros dioses y nuestro idioma      (They carry our gods and our language 
Nuestros rencores y nuestro porvenir                   Our grudges and our future 
Por eso nos parece que son de goma                    So it seems to us they are made of rubber 
Y que les bastan nuestros cuentos para dormir    And our stories are enough to sleep 
 
Niño, deja ya de joder con la pelota                     Kid, stop messing with the ball 
Niño, que eso no se dice                                       Kid, that is not said 
Que eso no se hace                                               That is not done 
Que eso no se toca                                                That is not touched) 
⎯Joan Manuel Serrat, Esos Locos Bajitos  
 
Families are diverse, yet within that diversity exists the inherent need in the life of every 
human being to have not only a caring mother but also to have an intentional father (East et al., 
2017; Feuerstein et al. 2015; Sheppard et al., 2014). Family structures vary, and, many times, 
fatherly roles go unnoticed (Briggs et al., 2015). Women experience childbirth, rear children, win 
custody battles, and remain constant influences in their children’s lives (East et al., 2017). In 
contrast, more fathers than mothers work outside the home and spend less time with children, are 
mostly absent, lose custody battles, and develop inconsistent relationships with their children 
(East et al., 2017; Sheppard et al., 2014). Although not always the case, father absenteeism is a 
trend throughout generations. Children absorb surroundings and learn from existing 
environments; thus, children repeat similar patterns, whether positive or negative (Lillard, 2011). 
Positive paternal influence affects the development of children, yet negative or nonexistent 
paternal influence also affects child development (Flouri et al., 2015; Pitsoane & Gasa, 2018).  
This chapter presents the phenomenon of interest, and the phenomenological study 
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describes the perceptions of the classroom behavioral challenges experienced by young adult 
Hispanic males ages 18 to 25 who grew up without a constant paternal figure. Descriptions of 
experience were studied through the responses of a demographic survey, in-depth face-to-face 
interviews, and reflections of culturally relevant song lyrics about the phenomenon. The study 
serves to inform both parents and educators of the lived experiences of the five Hispanic male 
participants who grew up without a father to aid in the upbringing and education of male youth. 
Background of the Study 
Much of the research on child development has focused on married parents and the 
influence they exert on their children (Bastaits et al., 2012; Pougnet et al., 2011). Nevertheless, 
the structure of the family has changed in the past decades, and what was once viewed as the 
standard family image with both parents in the home is no longer the same (Briggs et al., 2015). 
Sheppard et al. (2014) concluded that “father absence is more important than mother absence in 
predicting life events” (p. 14). Sheppard et al. studied how childhood family structures in the 
U.S. influenced the reproductive and risk-taking outcomes from 1938 to 1962 using a rich data 
source (n = 16, 207). The principal independent variable used in the study was the family living 
situation during a child’s critical developmental period (age six to eight). The variable was 
divided into eight categories of analysis: intact family, single father, single mother, father and 
stepmother, mother and stepfather, foster home (non-relatives), foster home (relatives), and an 
institution similar to an orphanage. The dependent variables for the study were age at puberty, 
age at first petting, ever had premarital sex, number of sexual partners, progression to first sex, 
engaged in extra-marital sex, progression to first marriage, more than one marriage, age at first 
birth, gambling, and use of illegal drugs. This study associated the dependent variables with 
accelerated versus delayed life histories. The original hypothetical model for the study assumed: 
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“intact family > single mother > single father > mother + stepfather > father + stepmother” 
(Sheppard et al., 2014, p. 2). However, the study resulted in an alternate hierarchal model: “intact 
family > father + stepmother > single father > single mother > mother + stepfather” (Sheppard et 
al., 2014, p. 10). A family with a present biological father, despite the structure, is closer to an 
intact family (defined as a family with both biological parents) than families with single mothers 
or single mothers and stepfathers (Sheppard et al., 2014). Furthermore, Draper and Harpending  
(1982 as cited by Sheppard et al., 2014) hypothesized that “children who grow up in father-
absent households go on to imitate that behavior by entering into low-commitment relationships 
themselves” (p. 3). Therefore, a father’s absence can affect a child’s behavior.  
 Similarly, in another quantitative study, Bastaits et al. (2012) compared the level of 
paternal support and control in varying family structures (non-residential fathers, joint custody 
fathers, and married fathers). Bastaits et al. also studied the correlation between paternal roles 
and children’s self-esteem, collecting data from 587 children, of whom 50% were male. This 
study indicated that “non-residential fathers (n = 225) were less supportive and controlling than 
fathers in joint custody (n = 138) and married fathers (n = 224)” (Bastaits et al., 2012, p. 1643). 
This study characterized supportive fathers (non-residential, joint custody, or married) as having 
a positive influence on children’s self-esteem, thus emphasizing the influence of a father in the 
lives of children.  
Moreover, East et al. (2017), in a qualitative study on 21 men between ages 24 to 73, 
identified another facet of father absenteeism. The 21 males in the study grew up without a father 
for some or all their childhood and adolescence. Using a social constructivist viewpoint to create 
semi-structured interviews, East et al. asked participants: “Can you tell me about your 
experiences of father absence?” (p. 39). The 21 male participants described that, while their 
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fathers were absent, their mothers were gone for much of the time as well because, without their 
fathers, their mothers had to work longer hours to make ends meet. Male participants in the study 
recalled watching their mothers leaving, missing opportunities growing up, and taking care of 
themselves while their mothers were at work. Father absenteeism also affected the relationship 
sons had with their mothers, causing changes in their behavior.  
The relationship between fathers and sons is worthy of study because of the role fathers 
play in the lives of their sons. Analyzing recent research strengthens the reality that fathers 
influence their children (Flouri, 2015; Flynn et al., 2018; Sheppard et al., 2014). Sons growing 
up with an absent father have different experiences than sons growing up with a present father. If 
a son grows up with an absentee father, it does not necessarily mean the son will only have 
negative experiences, and growing up with a father does not mean the son will only have positive 
experiences. However, an absent father, whether physically or mentally absent, in a son’s life 
points toward one less influential person throughout a son’s developmental stages causing him to 
look to other potential influences like their peers, teachers, and family members; therefore, a 
parent is not the only influence in a son’s life (East et al., 2017). 
Conceptual Framework 
Phenomenological studies describe the essence of common lived experiences shared by 
some individuals (Creswell, 2013). Phenomenologists study a common phenomenon occurring to 
a group of people to derive at the essence of a subject (Creswell, 2013). The word phenomenon 
stems from the Greek word phaenesthai which means to show itself and bring to the light 
(Moustakas, 1994). Edmund Husserl (1859-1938), known as the Father of Phenomenology, 
viewed reality as a combination of objective and subjective knowledge (Creswell, 2013; 
Moustakas, 1994). Descartes’ determination that the reality of an object is dependent on a subject 
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influenced Husserl’s transcendental phenomenological philosophy (Moustakas, 1994). Husserl 
focused on the denotation of essence in contrast to fact by defining essence as both what is real 
and not real; therefore, deriving at the essence of a phenomenon represents the understanding of 
what is seen and not seen (Moustakas, 1994). Husserl used the terms noema and noesis to deepen 
the relationship found within the objective and subjective knowledge of reality (Moustakas, 
1994). Applied to the research in question, noema represents the objective, the phenomenon of 
growing up without a father, while noesis represents the subjective, the individual perceptions of 
each participant from the study who grew up without a father (Moustakas, 1994). According to 
Moustakas (1994), “What appears in consciousness is an absolute reality while what appears in 
the world is a product of learning” (p. 37). Consequently, stemming from both Husserl’s and 
Moustakas’ views of phenomenology, the phenomenon of father absence may be seen as a 
product of learning passed down from previous generations and societal factors while the 
individual perceptions of participants who grew up without a father represent their lived reality. 
Creswell stated, “The reality of an object is only perceived within the meaning of the experience 
of an individual” (p. 78). Thus, the philosophical assumption for this study is ontological. An 
ontological philosophical assumption accepts the idea of multiple realities (Creswell, 2013). 
Phenomenology maintains an ontological philosophical assumption because phenomenologists 
report the experiences and perceptions of different individuals as multiple themes develop from 
the findings (Creswell, 2013).  Phenomenology is prevalent in the field of education (Creswell, 
2013) because it is one of the spheres of society which directly works with people and their 
development. Participants in the study described their perceptions of the educational behavioral 
challenges they experienced in school due to father absence.  
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According to Creswell (2013), most phenomenological researchers include seven 
defining features in their studies: (1) describing a phenomenon, (2) identifying a group of 
individuals who share similar experiences, (3) providing a philosophical discussion for studying 
the phenomenology, (4) delineating their role in the study by bracketing themselves out of the 
study, (5) collecting data through various means, (6) analyzing data to develop significant 
statements or themes, and (7) discussing the essence based on the overall experience. Thus, this 
study follows Creswell’s defining features of phenomenology. Nevertheless, it is important to 
emphasize the concept of bracketing or epoche, as Husserl called it, listed as step four in the 
seven defining features. Bracketing is to set aside one’s judgements; it is to remain entirely 
unbiased of the experiences shared by individuals from the study (Creswell, 2013; Moustakas, 
1994). The concept of genuine bracketing presents a dichotomy within the researcher’s 
philosophy, and the ideas of Husserl’s student Martin Heidegger’s (1889-1976) hermeneutic 
phenomenological philosophy of Dasein, or being there, establishes a slight shift from the 
defining features of the study. Although the researcher will intentionally bracket herself, she will 
still be Dasein during the interview and interpretation of the dialogue; thus, there is room for 
personal bias (Heidegger, 1962). Heidegger’s (1962) research supported the idea of making 
personal biases explicit so readers can decipher between the researcher’s opinions and the 
participants’ actual perceptions of personal experiences.  
Finally, the researcher positioned herself in the research to make an unbiased 
interpretation of the shared experiences of the study participants with the goal of making 
meaning of the educational behavioral challenges the five males experienced (Creswell, 2013). 
Interpreting the shared experiences of the males’ educational behavioral challenges will serve to 
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inform educators and parents of how to better equip themselves to educate and raise males 
growing up without fathers toward successful futures. 
Theoretical Foundation 
Behavioral development is not a foreign concept in the sphere of psychology and 
education. Ivan Pavlov, Edward Thorndike, John Watson, Edwin Guthrie, and BF Skinner were 
behaviorists who influenced the stimulus-response theory (Clark, 2018). The essence of 
behaviorism includes the association between a stimulus and a response and focuses on the 
change in behavior and not on mental activity (Clark, 2018). Jean Piaget, a constructivist, added 
to the behaviorist concept of how exposure to a stimulus causes change in response by 
incorporating an organism (Feuerstein et al., 2015). Within Piaget’s model, the surrounding 
environment or stimulus is said to affect the organism to generate a change in behavior or 
response which moves the organism’s “thinking schemata to develop and pass from the sensory-
motor stage to the operational-concrete stage, and afterward to the formal operational logic 
stage” (Feuerstein et al., 2010, p. 27).   
Nevertheless, Feuerstein et al. (2015) added a necessary missing link to the behaviorist 
and Piagetian models of stimulus-response (S-R) and stimulus-organism-response (S-O-R). Both 
the behaviorist and Piagetian model point toward the idea that a person only needs some contact 
with nature, the world, and surrounding environment to grow both cognitively and intellectually. 
However, Feuerstein et al. introduced the human mediator (H) to the S-O-R model to create the 
new model of stimulus-human mediator-organism-human mediator-response (S-H-O-H-R). 
Feuerstein et al.’s S-H-O-H-R model is at the foundation of the mediated learning experience 
(MLE) where an individual truly learns and changes behavior when not only the surrounding 
stimulus affects the organism but when human mediation occurs in the process of reaching a 
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response. Brain malleability implies a need for mediation; people cannot only acquire knowledge 
from direct environmental experiences. Guided experiences with the environment are also 
needed (Feuerstein et al., 2015).  
The researcher considers the intact family (having both biological parents present) as 
cited in Sheppard et al. (2014) to be in alignment to the S-H-O-H-R model where each H can 
represent biological parents working together to mediate an experience: stimulus-father mother-
organism-father mother-response (S-FM-O-FM-R). Because both biological parents are not 
always present for every experience or every experience requires the presence of both parents, 
the researcher has established other possible models using Feuerstein et al.’s (2015) model for 
MLE. When both biological parents mediate an experience individually but at different 
moments, the model may look like this: S-F-O-F-R + S-M-O-M-R = mediation. When the father 
is mediating on his own, S-F-O-F-R, and when the mother is mediating on her own, S-M-O-M-
R. Nonetheless, it is not to say mediation cannot occur in single-parent homes, father and 
stepmother homes, mother and stepfather homes, adopted parent homes, foster care parent 
homes, or any other familial structure. Models for each variation exist if there is mediation. 
Furthermore, the opposite is true. Mediation will not always come from the biological parents 
but can be substituted for people who take on such roles of fatherhood and motherhood such as 
stepparents, grandparents, adoptive parents, foster care parents, and other family members or 
friends. Educators, pastors, small group leaders, and mentors are also other people who can 
mediate experiences in the son’s life. Mediated experiences can be positive, and they can be 
negative (Feuerstein et al., 2015). Change in behavior is dependent upon the existence of 
mediation (Feuerstein et al., 2015). However, a young man growing up with both father and 
mother mediator will likely have more mediated and ordered encounters with the world because 
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at every stage of development father and mother work together to mediate the changes in 
behavior of the son. Feuerstein et al. (2010) wrote, “the mediator creates in a person an approach, 
a form of reference, a desire to understand phenomena, a need to find order in them, to 
understand the order that is revealed, and to create it for oneself” (p. 37). Sons growing up 
without a father have one less possible mediator in their lives. 
Mediated Learning Experience 
Mediated Learning Experience (MLE) is defined as the interposition of individuals who 
intentionally mediate themselves between the world of stimuli exposed to a child and help the 
child interpret what they are supposed to see (Feuerstein et al., 2015). According to Feuerstein et 
al. (2015), true mediation has three specific parameters which affect both the mediator and the 
mediatee: intentionality/reciprocity, transcendence, and the mediation of meaning (p. 21).
 Intentionality requires the mediator to be highly active, initiatory, and diligent (Feuerstein 
et al., 2015, p. 22). The stimulus does not just jump onto the organism. The stimulus is 
intentionally directed to filter through the mediator before reaching the organism. As stated by 
Feuerstein et al. (2015), “the mediator has a very important characteristic that neither a computer, 
book, nor tools have: The mediator has an intention” (p. 19). Classroom teachers are called to be 
intentional with the curriculum and material students are learning. Students who do not 
experience any form of mediation at home will likely have a harder time at school when the 
teacher attempts to mediate learning in the classroom causing changes in behavior. Many times, 
students show signs of misbehavior in the classroom not because they have an evil intent to stand 
out negatively, but because they have a need to capture the teacher’s attention just as they do at 
home, whether their parents’ responses are unkind or abusive (Feuerstein et al., 2015). The goal 
of intentionality in mediation is to reach reciprocity where the mediatee becomes his own 
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mediator (Feuerstein et al., 2015). When a parent or a teacher mediator demonstrates 
intentionality, they interject between the perception of the stimuli and the mediatee’s behavior 
(Feuerstein et al., 2015) causing a definite change in behavior. Feuerstein et al. used an example 
of a child touching fire. If a parent or teacher intervene in the moment the child is about to touch 
the fire by screaming at them to not touch the fire, and later do not explain the reason for not 
touching the fire, the child will not learn and may likely touch the fire in the future. If the parent 
or teacher stop the child from touching the fire, and then teach the child how to light a match and 
explain the powers it has of burning something, then the interaction becomes one with intention 
as screaming is not mediation (Feuerstein et al., 2015). If there is no mediation, a child or student 
will continue to repeat the same mistakes or incorrect behavior whether at home or school. If 
there is mediation, the child or student will begin to reciprocate the lessons acquired from the 
mediator in the form of self-mediation.  
Transcendence is the second of the parameters of MLE and follows intentionality and 
reciprocity. The need for “transcendence creates the condition for learning something that goes 
beyond the immediate. It is through experience of going beyond the immediate that one becomes 
human” (Feuerstein et al., 2015, p. 27). Feuerstein et al. (2015) gave the example of students 
asking what the point is in learning something when they will never use it. When parents and 
teachers mediate, they also teach transcendence which is the idea that what is learned can be 
applied later on. Feuerstein et al. also gave the example of a mother teaching her child the 
different times food should be consumed establishing the transfer of cultural rituals and 
meaningful behaviors onto the child.  
The third parameter of MLE is the mediation of meaning, and at its core are the 
mediation of feelings, values, and moral needs. Feuerstein et al. (2015) wrote, “meaning is the 
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experience of the significance attributed to a particular experience” (p. 27). An existentialist may 
argue a parent or teacher’s right to impose meaning on a child, but when parents and teachers do 
show their children and students the meaning for certain doings, choices, and partialities, 
children and students learn the meaning behind life (Feuerstein et al., 2015). When children do 
not receive the mediation of meaning from parents or teachers, they will look for answers in 
other areas which can lead to destruction. In today’s schools, students do not see the purpose for 
their academic existence, creating room for unwanted behaviors both in the classroom and at 
home (Feuerstein et al., 2015).  
Feuerstein et al. (2015) included an essential aspect of the three parameters of MLE 
where intentionality, transcendence, and meaning modify and interact with the stimuli, the 
mediatee, and the mediator. When the three parameters are applied to the stimulus, the mediatee, 
and the mediator, there is a heightened level of learning and efficiency within all three. 
Questions, Lack of MLE, and Consequences 
After discussing Feuerstein et al.’s (2015) theory of MLE and reviewing its three 
parameters, several questions became evident. The idea of MLE in writing appears to be 
fascinating, but how many parents and teachers know what it is? How can parents and teachers 
readily access this information? Although the information of MLE is and can be made available, 
most parents and teachers, honestly, will not have enough time to implement such a theory in 
their parenting or teaching. Changing old methods becomes difficult both at home and in the 
classroom and MLE might seem impractical. In fact, over mediating produces negative behaviors 
causing children to become too dependent on parents (Feuerstein et al., 2015).  
Feuerstein et al. (2015) accentuated,  
12 
But when mediation is elastic- given when necessary, reduced or withheld when not 
necessary- this creates the opportunity for the child to interact directly with what they are 
exposed to, with stimuli of the environment, with modalities of perceiving, elaborating, 
and responding to what has been acquired through the mediational interaction. (p. 43)   
However, within the concept of being a mediator there is a level of influence to produce that 
necessary intentionality which affects change in behavior (Feuerstein et al., 2015). The idea of 
MLE within this study is to emphasize the importance of intentional paternal figures in the lives 
of young Hispanic males and how this intentionality of relationship influences their behaviors as 
they experience different phenomena throughout their years of development in school. Creswell 
(2013) maintained that qualitative writing does not always follow a set theory, but, during the 
data collection process, the researcher may arrive at a different theory or accept more than one 
theory. MLE is not the only possible theory for behaviorism, but a solution to a parent or teacher 
facing a misbehaved child due to father absence because, as stated by Feuerstein et al. (2015), “it 
is what makes us human” (p. 43)!  
Feuerstein et al. (2015) brought to the forefront the reasons for the lack of mediation 
many children experience. Many parents do not mediate learning in their children because they 
hold an experience philosophy and exposure to stimuli as learning. If the parent gives the child 
many toys, especially educational ones, and exposes the child to many educational experiences 
like attending museums and zoos, the child is only getting exposed to the stimuli but is not 
necessarily learning the meaning behind the toys and experiences, thus, creating a lack of MLE.  
Parents who simply expose their children to the stimuli without mediating instruction will raise 
children with the limited potential to learn. There are children who acquire more from exposure 
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to stimuli than others, but children need explanations and meanings behind stimuli to grow in 
learning.   
Feuerstein et al. (2015) mentioned the two reasons for the lack of MLE: “Either (1) it was 
not given, or (2) the recipient was not able to receive it” (p. 34). Feuerstein et al. then described 
where the lack of MLE is mostly manifested, and he wrote that it is mostly seen in the children 
of immigrant parents who do not know the language or the culture of the country where their 
children are growing up. Many immigrant parents feel it is unnecessary to impose their culture, 
language, and worldview on their children because their children must immerse themselves with 
the ways of the new culture. When immigrant parents believe this, they stop mediating their 
cultural traditions on their children which creates culturally deprived children who are unfamiliar 
with their roots, thereby declining to mediate learning in the home. Moreover, Feuerstein et al.   
argued that children who receive cultural mediation at home from their parents, although 
different to the country of residence, can easily be mediated in school to learn the new culture 
because the foundation for mediation already is a part of their learning. Understanding the idea 
of cultural deprivation aligns well with the participants in the study because their mothers and 
absent fathers are immigrant Hispanic parents who came from Latin American countries in 
search of a better future in the United States of America. Many times, in the search for the 
American Dream, immigrant parents fall into poverty or spend more time away from the home 
creating more reason for a lack of MLE (Feuerstein et al., 2015). Nonetheless, Feuerstein et al. 
did note that poverty is not a justification for lack of mediation. Feuerstein et al. described how 
families living in poverty can mediate just as much as those who do not live in poverty and vice 
versa.  
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Additionally, Feuerstein et al. (2015) stated the many consequences for the lack of MLE.  
There are many cases, for instance, of children with autism and other developmental and 
genetic/chromosomal conditions who will not receive mediation and require a more intense and 
intentional method for mediation. Feuerstein et al. (2015) noted that in many cases of children 
with ADHD parents readily rely on medicine when what is needed is mediation. 
Significance of the Study 
Whereas there is copious research surrounding the essence of maternal roles, research 
focusing on paternal roles and their influence on their children, specifically male children, is far 
less common (Bastaits et al., 2012; East et al., 2017; Pougnet et al., 2011). Rebellion, loneliness, 
anger, and apathy are a few of the characteristics seen in young men growing without the 
constant presence of their fathers (Flouri et al., 2015; Pougnet et al., 2011). Whether there is 
divorce, incarceration, abuse, death, or general absence involved, youth growing without positive 
fatherly influences suffer negative circumstances, which affect their classroom behavior (Bastaits 
et al., 2012; East et al., 2017; Flouri et al., 2015; Geller et al., 2012; Pougnet et al., 2011; 
Sheppard et al., 2014). 
Purpose Statement 
The purpose of this phenomenological study was to describe the perceptions of classroom 
behavioral challenges experienced by Hispanic young adult males who grew up without a 
constant paternal figure. At this stage in the research, lack of fatherly influence is defined as a 
possible reason for behavioral challenges within male children (Bastaits et al., 2012; Flouri et al., 
2015; Pougnet et al., 2011; Sheppard et al., 2014). 
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Overview of Methodology 
Research Question 
This study focused on answering the question: What are the perceptions of young 
Hispanic adult males regarding the lack of paternal influence on their behavioral challenges in 
the classroom?   
Research Design 
The five participants in this phenomenological study were young adult (18-25) Hispanic 
males from Miami, Florida. Necessary permission was acquired to identify the young men for 
the study. After receiving approval from the Institutional Review Board (IRB), the young adult 
men who responded to the individualized Instagram message were chosen for the study. Later, 
the young men selected for the study were contacted via text messaging to obtain email 
addresses for the demographic survey and to coordinate times to hold interviews. 
Data Collection 
The five study participants are young Hispanic adult males from Miami, Florida. The 
study participants grew up without a constant paternal figure. The five study participants range 
from 18 through 25 years of age. After acquiring the necessary permissions from the IRB and 
participants, a time was arranged to interview each participant. 
Participant interviews occurred according to the arranged times. Participants were asked 
if their interviews could be recorded using a personal computer (PC). If permitted, the interview 
was recorded using the PC and lasted an average of 30-50 minutes per participant. Notetaking 
was also part of the interview process. 
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Procedures 
Institutional Review Board approval was obtained prior to initiating data collection. Once 
approval was obtained, the researcher communicated with the five participants about the study. 
Individualized Instagram messages were sent to ten possible participants with the researcher’s 
contact number asking them to text the researcher as soon as possible. The first five participants 
to reply, received a description of the study and were asked if they wanted to participate in the 
study. Participants who responded “yes” were asked to complete two sessions. The first session 
was a short online demographic survey; participants got an e-mail request to complete the 
survey. Session two consisted of the interview. An interview date and time was arranged with 
each participant. Following the interviews, the researcher transcribed, read, and coded the notes 
for significant statements. All interview data whether typed or recorded was saved onto an 
external drive which remained in the researcher’s office at home where no one had access to it 
apart from the researcher herself. Recorded interviews on the PC were deleted once transferred 
onto the hard drive. The hard drive is stored in a lock box in a locked study room. Research 
findings are also stored on a password-protected computer, stored in a locked room.  
Limitations 
This phenomenological study has several limitations which are important to note. The 
study participants are either from the researcher’s church or were previous seventh-grade 
students of the researcher. Although bracketed, the researcher was still Dasein, present, during 
the interview and interpretation of the dialogue; thus, there was room for personal bias 
(Heidegger, 1962). Like study participants, the researcher is Hispanic and grew up in South 
Florida which aided the dialogue and created a sense of familiarity with the participants, but at 
the same time limited the generalizability for other ethnic backgrounds. To limit bias, journaling 
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any subjective experiences related to being Hispanic and growing up in a Hispanic community 
were implemented. Unlike study participants, however, the researcher did grow up with a present 
father. 
Definition of Key Terms 
The following words and phrases are key terms for the study. 
• absentee father: An absentee father is a non-resident biological father for some or all 
of his son’s (s’) (children) childhood due to divorce, incarceration, death, 
abandonment, or any general absence, such as mental illness, neglect, or apathy 
(Boothroyd & Cross, 2017). 
• behavioral challenges: Behavioral challenges refer to the everyday struggles young 
men experienced in the classroom growing up with an absentee father (Pitsoane & 
Gasa, 2018). Behavioral challenges can consist of certain internalized and 
externalized behaviors in and out of school like conduct problems, mental health 
disorders, poor grades, and relationship difficulties with family members and others 
(Flouri et al., 2015; Sheppard et al., 2014). 
• Mediated Learning Experience: Mediated Learning Experience (MLE) is defined as 
the interposition of individuals who intentionally mediate themselves between the 
world of stimuli exposed to a child and help the child interpret what they are 
supposed to see (Feuerstein et al., 2015). 
Summary 
The goal of this study was to describe and discover the classroom behavioral challenges 
experienced by young Hispanic adult males growing up without a constant paternal figure. The 
qualitative research followed a phenomenological design to describe the essence (Creswell, 
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2013) of the commonly lived experience of growing up without a father and the importance of 
the paternal role in the lives of sons. 
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II. REVIEW OF LITERATURE 
The purpose of this phenomenological study was to describe the perceptions of classroom 
behavioral challenges experienced by Hispanic young adult males who grew up without a 
constant paternal figure. The literature review focuses on the types of paternal absences,  
externalized and internalized behaviors prevalent in sons growing up without a father, and the 
Mediated Learning Experience (MLE) as an effective theory for mediating instruction in the 
classroom for males growing up without a father. Paternal absence affects the internalized and 
externalized behaviors of male offspring, and males carry those internal and external behavioral 
challenges into the classroom, creating a need for educators to implement effective strategies to 
best educate and equip male students who are growing up without a father (Flouri et al., 2015; 
Lee & Schoppe-Sullivan, 2017; Pitsoane & Gasa, 2018; Tur-Porcar et al., 2018). 
Paternal Absences 
The attachment theory developed by Bowlby in 1958 serves as the theoretical framework 
for many parent-to-child relationship studies (Flynn et al., 2018; Geller et al., 2012; Laquale et 
al., 2018; Pitsoane & Gasa, 2018; Tur-Porcar et al., 2018). Bowlby (1988), in his first lecture on 
caring for children, described parenting as a life-long commitment of consistent sacrifice of 
personal desires for the purpose of properly raising a child. Bowlby emphasized the reality that 
raising a child is not for a single person. Nevertheless, what happens to the children of a 
generation who are growing in homes permeated by varying forms of parental separations? 
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Growing up with one less influential caregiver in the home produces a deficit in the upbringing 
of a child creating less opportunities for proper mediation between both biological parents and 
offspring (Feuerstein et al., 2015). According to Boothroyd and Cross (2017), an absent father is 
a non-resident biological father for part of their child’s or children’s childhood. The first section 
of the literature review will focus on the analysis of studies about paternal divorce, incarceration, 
death, abandonment, and mental illness. 
Divorce 
Divorce is one of the most common forms of paternal absence because, in many divorce 
cases, the father is the one who leaves the residence (Bastaits et al., 2012). Associated with 
divorce are mostly negative outcomes for those involved (Bastaits et al., 2012; Elam et al., 2016; 
Leopold & Kalmijn, 2016; Morrison et al., 2017; Nusinovici et al., 2018; Sapharas et al., 2016). 
Divorce negatively affects the mental health, emotional well-being, behavior, interpersonal skills, 
and academic development of children (Bastaits et al., 2012; Elam et al., 2016; Leopold & 
Kalmijn, 2016; Morrison et al., 2017; Nusinovici et al., 2018; Sapharas et al., 2016). Specifically, 
Nusinovici et al. (2018) found that divorce affects children’s academic grades, Sapharas et al. 
(2016) found that divorce weakens the probability for high school completion, and Morrison et 
al. (2017) stressed the importance of open communication between divorced parents and their 
offspring.  
Nusinovici et al. (2018) calculated the possible decline in school performance of preterm 
children at age 5 related to parental separation or divorce and assessed whether the outcome 
changes according to the child’s age at the time of the separation. The study was conducted in the 
Pays-de-la-Loire region of France and included 3,308 babies born before 35 weeks of maturation 
between 2003 and 2011, who were enrolled in the population-based LIFT cohort and who had an 
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optimal neurodevelopmental outcome at 2 years of age (Nusinovici et al., 2018, p. 2). Trained 
physicians followed up on the babies five times during the first two years of the babies’ lives and 
later when the children were 3 to 7 years old (Nusinovici et al., 2018). Following up on study 
participants through multiple years of their lives strengthens study results because researchers 
can see changes through time. When the children turned 5 years of age, teachers completed the 
Global School Adaptation Questionnaire (GSA); questionnaire components included age, gender, 
weight, and socioeconomic level (Nusinovici et al., 2018). Weighted quantile regressions were 
the method of analysis for the GSA score, and a sensitivity analysis measured breast feeding 
only, severe neurological irregularities, and the length of oxygen supply to test the strength of the 
results (Nusinovici et al., 2018).  
Study results revealed lower school performance was related to parental separations 
(Nusinovici et al., 2018). Using odd ratios (OR), parental separations were connected to a lower 
ability for children to pay attention in the classroom (OR = 2.46 [1.39 to 4.34], p < 0.01), to 
lower engagement in school conversation (OR = 1.81 [1.18 to 2.77], p = 0.01), to lower levels of 
independence when faced with a task (OR = 1.86 [1.07 to 3.24], p = 0.03), and an increase in 
serious difficulties regarding activities requiring manual dexterity (OR = 2.37 [1.27 to 4.43], p = 
0.01; Nusinovici et al., 2018, p. 11). Nusinovici et al. (2018) learned that children whose parents 
had separated had a more challenging time focusing, readily experienced frustration, engaged in  
unsuitable conversations according to teachers, and had a difficult time with anything requiring 
manual skill. Study results reflected how divorce created an imbalance in the lives of the 
participating children which then had a direct effect on how they behaved in the classroom.  
Although Nusinovici et al.’s (2018) study population was French, the results were 
relevant to divorced father research. When children experience a parental separation, they are 
22 
more likely to experience negative behaviors. If parents were to keep a united front, mediation 
between both parents to the child would be more prevalent (Feuerstein et al., 2015). Of great 
interest to the current researcher, Nusinovici et al. found that preterm children who experienced 
parental separation had difficulties completing tasks requiring manual dexterity. When children 
receive proper mediation from both parents, children gain well-rounded abilities for functioning 
in the classroom (Feuerstein et al., 2015). Therefore, completing tasks requiring manual dexterity 
and the development of fine motor skills would not present unnecessary challenges for children 
in school if both parents gave proper mediation at home.  
Additionally, Sapharas et al. (2016) studied the probability of a student completing high 
school by the age of 19 as a function of parental loss after parental divorce or paternal death. 
Sapharas et al. described statistics on high school dropout rates in the United States and the 
negatives surrounding high school dropouts from the criminal, economic, and health 
perspectives. Sapharas et al. explained three theories for dropping out of high school: pull-out, 
push-out, and fall-out, and then compared parental separation and paternal death effects on 
students to show why many may pull-out, push-out, or fall-out of high school. Study participants 
consisted of 3,450 offspring (1,761 males; 1, 689 females), ages 19-37 (M = 24.47, SD = 3.62), 
and the study began with the National Longitudinal Survey of Youth (NLSY) with an 
oversampling of Hispanic, African American, and economically disadvantaged youth in the U.S. 
(Sapharas et al., 2016, p. 864).  
Researchers positively coded offspring who received a high school diploma or GED 
before age 19, maternal marital status helped code different forms of paternal loss, and 
researchers controlled several highly correlated sociodemographic characteristics in covariate-
adjusted analyses (Sapharas et al., 2016). According to Vespa et al. (2013), as cited in Sapharas et 
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al. (2016), “Hispanic and Black children are more likely to be raised in single-parent households 
than White children” (p. 865), emphasizing the importance of studying the effects of divorce on 
the children of minority populations who permeate U.S. schools. Therefore, Sapharas et al. 
measured ethnicity, maternal education, and maternal age at first birth as part of the study 
covariates. Researchers used the SAS statistical package, version 9.3 to conduct all the analyses; 
tests of differences by sex without regard to marital status were conducted, chi-square tests were 
performed for categorical outcomes, t-tests were done for continuous variables, and a series of 
multiple logistic regression models were estimated to document risk associated with parental 
divorce and paternal death (Sapharas et al., 2016).   
According to Sapharas et al. (2016), females were more likely to finish high school on 
time compared to males (χ21 =37.67, p < .05; p. 866). Parental divorce predicted reduced odds of 
high school completion for males (Sapharas et al., 2016). Results for the adjusted models for 
males determined that males of divorced parents had a 39% lower chance of graduating high 
school before age 19 than those from intact families (Sapharas et al., 2016, p. 867). 
Unfortunately, there were no results for Hispanic males, only non-Hispanic Black and White 
males. Sapharas et al. suggested that school psychologists, teachers, and staff provide and 
monitor emotional and academic support for students affected by parental divorce or paternal 
loss as doing so could reduce dropout rates. Sapharas et al. determined the negative effects 
divorce has on males, and, in most divorce cases, fathers leave the residence. However, the lack 
of a Hispanic population in the study served as a weakness as there should be more research to 
account for this population.  
Finally, in a phenomenological study, Morrison et al. (2017) obtained a reflective analysis 
from adults who experienced their parents’ divorce during childhood to better understand the 
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positive or negative outcomes of divorce from childhood to adulthood. The study focused on the 
whole picture of divorce from romantic to familial relationships to as many effects as the 
participants could recall (Morrison et al., 2017). Study participants consisted of eight women and 
one man from a metropolitan university in the Southwestern United States (Morrison et al., 2017, 
p. 47); the lack of male participants represented a weakness because the study responses did not 
account for an equal male to female ratio distribution. The average age of study participants was 
28.1 years, the average age of initial relationships was 15.22 with committed relationships lasting 
an average of 3.5 years which were generally ended by the participant, and the average age at 
parental divorce was 11 (Morrison et al., 2017, p. 47). Most participants reported living with 
their mothers, having limited and divided time with fathers, and taking part in some form of 
divorce therapy (Morrison et al., 2017). 
Researchers conducted semi-structured interviews with the nine participants using 
probing open-ended questions, and Morrison recorded and transcribed the interviews (Morrison 
et al., 2017). Additionally, each member of the team read the entire interview transcript 
independently, and team members used a process of open coding and comparative analysis to 
find significant statements (Morrison et al., 2017). Axial coding was used to identify 
relationships between the prominent themes, each team member gave a narrative describing their 
data interpretation, and the team met again to reach consensus and arrived at a coherent 
organization of results highlighting key themes (Morrison et al., 2017).  
Six themes resulted from the study: the role of communication in making sense of 
divorce events, contributions to the view of self, view of future familial and romantic 
relationships, romantic relationships, and familial relationships (Morrison et al., 2017). Morrison 
et al. (2017) found that most adult children of divorced parents understood divorce would make   
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parents happier due to the state of their parents’ marriage, saw communication about divorce 
with parents and others as a beneficial form of support, viewed their parents’ divorce negatively, 
and reported having less confidence about their choices and romantic relationships if there was a 
lack of communication regarding their parents’ divorce. Morrison et al. suggested the need for 
open communication between parents and children as it is therapeutic and helps children 
properly process their understanding of the divorce to move forward. 
Morrison et al.’s (2017) phenomenological study contributed to divorce and father absent 
research and emphasized the importance of communication between divorced parents and 
children. Less conflict leads to better overall outcomes in children of divorced parents (Elam et 
al., 2016; Morrison et al., 2017). However, Morrison et al.’s study focused on the experiences of 
eight women and only one man where most of the participants were non-Hispanic White. 
Although Morrison et al. recommended open communication, females and members of certain 
ethnic groups may find it easier than others to practice open communication and freely express 
opinions and feelings about the effects of divorce. Differences in parenting are relevant within 
ethnic groups, so Hispanic fathers may not be as openly communicative with their children as are 
other ethnic groups (Ellerbe et al., 2018).  
Divorce research points to negative outcomes for everyone involved (Bastaits et al., 
2012; Elam et al., 2016; Leopold & Kalmijn, 2016; Morrison et al., 2017; Nusinovici et al., 
2018; Sapharas et al., 2016). However, there is not enough research about how divorce affects 
Hispanic males’ behavior in the U.S. Studies like Nusinovici et al.’s (2018), Sapharas et al.’s 
(2016), and Morrison et al.’s (2017) should be replicated but with information regarding 
Hispanic fathers and sons living in the U.S. to get a better understanding of the effect divorce has 
on the classroom behavior of Hispanic males who grow up without a paternal influence. 
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Incarceration 
Incarceration is another common type of paternal absence. Geller et al. (2012) found that 
separation due to incarceration may be more detrimental to children’s well-being than divorce 
and other forms of father absence. Fathers’ incarceration may be more detrimental to sons than to 
daughters because fathers spend more time with sons (Geller et al., 2012). Additionally, Geller et 
al. found that “estimates of the effects of incarceration on aggression are almost twice as large 
for boys as for girls, although the effects are significant for both genders” (p. 72). Furthermore, 
paternal incarceration effects for offspring align well with attachment theory (Bowlby, 1988) as 
offspring face difficulty conceptualizing the reality their father is in jail. Much of the research 
shows that children develop negative externalized and internalized behaviors (Galardi et al., 
2017; Geller et al., 2012; Laquale et al., 2018; Miller et al., 2017; Tasca, 2018). For instance, 
children of incarcerated fathers face family instability and economic hardship as well as 
significant and damaging outcomes for their socioemotional well-being; children may experience 
aggressive behaviors, attention problems, anti-social behaviors, mental health issues, 
delinquency, anger, and weakened academic success (Galardi et al., 2017; Geller et al., 2012).  
Incarcerated father research studies point toward the negative outcomes of incarceration 
for not only the father but children and caregivers (Fowler et al., 2018; Galardi et al., 2017; 
Geller et al., 2012; Laquale et al., 2018; Miller et al., 2017; Tasca, 2018). Caregivers, usually 
mothers, struggle financially due to the father’s incarceration (Galardi et al., 2017; Miller et al., 
2017). Additionally, it becomes increasingly difficult to visit fathers in jail because sometimes 
the location is too distant and can at times continually vary from one city or state to the next 
(Galardi et al., 2017). All research studies pointed to the importance of continued communication 
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with children despite father incarceration (Fowler et al., 2018; Galardi et al., 2017; Geller et al., 
2012; Laquale et al., 2018; Miller et al., 2017; Tasca, 2018).  
Galardi et al. (2017) followed the cumulative risk theoretical model for their study which 
analyzed how negative childhood risk experiences growing up affect future relationships with 
children and family members. Galardi et al. hypothesized that “incarcerated fathers with higher 
risk childhood experiences will have less contact with their children through phone calls, mail, 
and visits” (p. 659). The original sample consisted of 14,499 participants (11, 569 men and 2, 
930 women) and came from the 2004 Survey of Inmates in State Correctional Facilities (Galardi 
et al., 2017, p. 660). There were 5,809 men with children under the age of 18 from the original 
14,499 participants who completed three different surveys (Galardi et al., 2017, p. 660). The 
dependent variable in the study was the frequency of contact between incarcerated fathers and 
their children through phone calls, mail, and visits (Galardi et al., 2017). The independent 
variable included the childhood risk index, and the control variables included the age, education, 
marital status, race/ethnicity, prior incarcerations, sentence length, offense type, child and 
caretaker characteristics, and incarcerated father’s commitment level (Galardi et al., 2017, pp. 










Generalized Ordered Logistic Regression for Incarcerated Father-Child Contact (n = 5, 809) 
Variable Calls (N = 4,235) Mail (N = 5,019) Visits (N = 4,722) 
Childhood Risk 0.94*, 0.87*, 0.86*, 
0.89* 
0.99, 0.98, 0.92*, 0.98 0.90*, 0.83*, 0.84*, 
0.78 
Inmate Age 0.96* 0.96* 0.96*, 0.95*, 0.94*, 
0.95 
Inmate Education 1.05* 1.05* 1.01 
Number of Children 1.11* 1.10* 1.01 
Average Child Age 1.05*, 1.02*, 1.00, 
0.96* 
1.07*, 1.03*, 1.00, 0.98 1.02 
Father Commitment 
Index 
1.42* 1.38*, 1.41*, 1.56*, 
1.40* 
1.44* 
Parenting Class 1.52* 1.51* 1.52* 
Prior Incarcerations 1.00 1.01 0.99, 0.98, 1.02, 1.04 
Sentence Length 1.00, 0.99*, 0.99*, 1.00 1.01*, 0.99, 0.99*, 0.99 1.03*, 1.00, 0.99, 0.97 
Marital Status    
• Married (reference)  - - 
• No longer married 0.61* 0.65*, 0.55*, 0.56*, 
0.50* 
0.60*, 0.45*, 0.48*, 0.53 
• Never married 0.71*, 0.71*, 0.60*, 
0.58* 
0.60* 0.67*, 0.50*, 0.46*, 
0.34* 
Race/Ethnicity    
• White (reference)  - - 
• Black 1.48* 1.29*, 1.12, 1.15, 1.07 1.42*, 1.60*, 1.39*, 0.66 




• Native American 0.85 0.81 0.91 
Offense Type    
• Violent (reference)  -  
• Public order 1.02, 0.96, 1.19, 1.83* 1.07 0.76*, 1.04, 1.04, 3.52* 
• Property 1.05, 1.12, 1.47*, 1.73* 1.13 0.71*, 1.12, 1.25, 2.23 
 
• Drug 1.27* 1.17* 0.92, 1.26*, 1.13. 2.03 
Note. Contact levels: 1 = never, 2 = less than once a month, 3 = at least once a month, 4 = at least once 
a week, and 5 = daily or almost reported as odds ratios: One value that is consistent across all panels or 
values comparing 1 versus 2-5, 1-2 versus 3-5, 1-3 versus 4-5, or 1-4 versus 5.  
*p < .05. Adapted from “Associations Between Incarcerated Fathers’ Cumulative Childhood Risk and 
Contact with their Children,” by T. R. Galardi, R. A. Settersten, S. Vuchinich, and L. Richards, 2017, 
Journal of Family Issues, 38(5), p. 664 (https://doi.org/10.1177/0192513X15579501). Copyright 2015 by 
the author(s). 
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Important to Hispanic father research, Galardi et al. (2017) found: 
Minority status was of variable significance as a predictor of the three types of contact 
with children. In addition, the relationship between race/ethnicity and frequency of 
contact was the opposite for African American and Hispanic or Native American fathers 
when compared with their White counterparts. Minority status was a significant predictor 
of call contact; Black fathers had a 48% increased odds of more frequent calls, whereas 
Hispanic fathers had between 18% and 48% decreased odds of more phone calls than 
White fathers. Being Hispanic was not a significant predictor of mail or visit contact. (p. 
665) 
Study results reflect the Hispanic incarcerated father population as the least likely to 
contact children. Citing King et al. (2004), Galardi et al. (2017) wrote, “Hispanic fathers have the 
lowest levels of contact and are the most likely to have no contact with their children” (p. 658). 
Galardi et al. attributed the lack of contact to the distant jobs Hispanic fathers many times have 
which may require them to migrate far from their families. Nevertheless, Galardi et al. 
recognized the need for further study about Hispanic fathers’ lack of contact with offspring. 
Study conclusions support the idea that Hispanic fathers may not be as openly communicative 
with their children as are other ethnic groups (Ellerbe et al., 2018). The hypothesis held true as 
fathers who experienced more childhood risk factors were more likely to have less contact with 
offspring when in jail. Research from the study supported educational and psychological 
programs to help incarcerated fathers communicate with children as well as consistent child 
visits or contact with incarcerated fathers to promote healthier relationships and reduce 
recidivism. The study added to absent father research and supported the need for father-child 
relationships.  
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A recurring theme in incarceration research was the need to provide effective programs 
for inmates to build relationships with family members (specifically children), trainings for 
future job opportunities post incarceration, and psychological and educational courses to reduce 
recidivism (Fowler et al., 2018; Galardi et al., 2017; Geller et al., 2012). Fowler et al. (2018) 
explored the best practices for correctional staff and educators to identify issues, strategies, and 
outcomes to improve programs designed to help fathers and mothers in jail. Fowler et al. 
questioned how to support the learning of fathers and mothers in jail and program facilitators’ 
learning to teach parents in jail. Thus, Fowler et al. discussed the intergenerational transfer of 
parenting knowledge and skills. According to Fowler et al., “Parenting knowledge and skills 
often develop through every day experiences passed on by adults, usually parents, modeling 
parenting behaviors, and through being exposed to family and community rituals, values and 
habits” (p. 98). The intergenerational transfer of parenting knowledge and skills aligns well with 
both the attachment theory (Bowlby, 1988) and the Mediated Learning Experience (Feuerstein et 
al., 2015) as both theories include the importance of transcendent behaviors from parent to 
offspring. The qualitative study followed an interpretive description methodology and was set in 
New South Wales, Australia (Fowler et al., 2018). Four of the researchers from the study 
interviewed 19 parent educator facilitators or educators using semi-structured interviews (Fowler 
et al., 2018, p. 101). Interviews focused on the experiences of facilitators supplying parent 
education in a correctional facility, the barriers that exist within a correctional facility setting, 
program outcomes, and methods to effectively engage parents in the programs (Fowler et al., 
2018). After generating marginal and meaning synthesis notes, Fowler et al. used the data to 
form codes and themes. The study derived at two major themes with sub-themes: supporting 
parents’ learning in correctional settings and learning about parent education in correctional 
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settings (Fowler et al., 2018). 
Fowler et al. (2018) concluded that educating parents in a correctional facility is 
exceedingly difficult because many of the parents themselves did not have a supportive 
upbringing, and most had negative experiences with education. Fowler et al. suggested a co-
productive approach to supporting parents’ learning. The study represented an important area of 
father and parenting research because unfortunately history repeats itself, and parents parent how 
they were parented, and if proper interventions occur even if parents are incarcerated where they 
can change, then there is the opportunity for hope and growth. If children would only imitate the 
good of their fathers and not the negative, then there would be less people in jails. Therefore, the 
idea of the intergenerational transfer of parenting knowledge and skills proved relevant to the 
findings of Fowler et al.’s study. 
Like Fowler et al. (2018), Miller et al. (2017) reported on intergenerational incarceration 
as well as juvenile justice involvement, mental health and substance abuse problems, adult 
exposure to trauma, and childhood exposure to trauma and child welfare involvement. Miller et 
al. added to father incarceration research by exploring the histories of incarcerated parents in a 
state prison and how their experiences differed based on ethnicity and race. Miller et al. found 
that about 2.2 million people in the United States are in jail, making the United States the 
country with the largest incarcerated population in the world (p. 50). Miller et al. explained how 
many incarcerated parents have histories of violence and abuse, trauma, mental health disorders, 
and substance abuse problems which heighten their chances of experiencing other issues that 
could negatively affect their children’s future. The study included 359 participants recruited from 
all Oregon Department of Corrections (DOC) facilities (Miller et al., 2017, p. 65). About half of 
the 359 participants were White (59%), African American (14%), multiracial (11%), Native  
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American (8%), and Hispanic White or Latino (7%; Miller et al., 2017, p. 65). Most study 
participants had a limited education, at least three children, and parents with a jail history and 
substance abuse (Miller et al., 2017). The study started with data from the Parent Child Study 
which was a study conducted within four facilities operated by the DOC (Miller et al., 2017). 
After the eligible inmates were selected to participate, and before the intervention, participants 
were interviewed about their experiences before and during jail, and the interviews focused on 
family relationships (Miller et al., 2017, p. 66). Then, Miller et al. used chi-square tests to 
compute the independent (race/ethnicity) and dependent (life history situations like substance 
abuse and mental health) variables. Additionally, Miller et al. compared means on continuous 
variables using ANOVAs and post-hoc tests when necessary.  
When compared to Whites, African Americans, and Native Americans, Latinos had the 
highest score for the drug and alcohol addiction variable (χ28 =90.0, p < .05; p. 67; Miller et al., 
2017). According to Miller et al. (2017), incarcerated mothers and fathers experienced a 
significant combination of difficult life histories and would benefit from programs and 
interventions to help them cope with those difficult areas from their past; however, for those 
programs to be effective, they need to be catered to the ethnic/racial group. The study took place 
in the Pacific Northwest, so the Latino population, which had to be oversampled, was not 
representative of the East Coast of the United States or other areas of the nation. Because Miller 
et al. did not include Latino diversity in the study, results yielded limitations. Latinos living in 
the U.S. come from multiple countries, and certain life histories might be prevalent in some 
Latino countries than others. Once again, true Hispanic father research is not as prevalent as 
research on fathers from other ethnicities.  
Another incarceration study also took place on the west coast of the US. Tasca (2018) 
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interviewed 53 caregivers in the state of Arizona and used data from the Arizona Children of 
Incarcerated Parents Project (COIP) to discover the roles of incarcerated fathers in the lives of 
their offspring before and during imprisonment (p. 135). The COIP was a two-phase project 
created in 2010 and 2011 (Tasca, 2018). Most caregivers were grandparents, mothers, partners, 
or friends from Black, Hispanic, White, and Native American (overrepresentation) backgrounds, 
and incarcerated fathers had an average sentence of 57 months, but a smaller group had a 
sentence of 144 months (Tasca, 2018). The crimes ranged from violent offenses to drug offenses 
(Tasca, 2018). Phase one consisted of 300 structured interviews from men in the Arizona 
Department of Corrections who had at least one minor child (Tasca, 2018). Phase two consisted 
of 53 interviews from the children’s interviews with the caregivers of children who had an 
incarcerated father who was willing to give his family’s contact information to the researchers 
(Tasca, 2018). Interviews occurred in private university offices, and, for caregivers who could 
not attend due to illnesses, researchers conducted phone meetings (Tasca, 2018). A professional 
transcriptionist recorded, transcribed, and coded the interviews according to the level of father 
involvement before jail, and then the researcher coded transcripts for the level of father 
involvement while in jail (Tasca, 2018). 
Tasca (2018) found from the caregivers (n = 31) who reported previous father 
involvement before jail that 90% of those fathers had contact with their children while in jail (p. 
136). Additionally, among the 22 caregivers who reported no earlier or limited contact, 15 fathers 
had some contact while in jail, and seven fathers had no contact at all (Tasca, 2018, p. 136). The 
study resulted in several themes. There were two themes for fathers who had contact with 
children before and during jail (Tasca, 2018). The first theme focused on the importance of 
continued contact and communication while the father is in jail (Tasca, 2018). Caregivers  
34 
described how father contact improved children well-being and behavior, and many caregivers 
mentioned how helpful it was for them to have fathers support their methods for correction 
because it improved child behaviors (Tasca, 2018). Despite the reason for father incarceration, 
open lines of communication with father and offspring promote healthier behaviors for children 
(Tasca, 2018). The second theme focused on the need for families to “stick together” because 
sticking together leads to forgiveness and easier father acceptance into the family upon release 
from jail (Tasca, 2018, p. 138). There was one theme for fathers with contact prior to 
incarceration but no contact while in jail: caregivers found too many institutional and personal 
barriers to reach out to fathers in jail (Tasca, 2018). Fathers who had no previous contact with 
children had a wake-up call from being in jail which led to the theme of second chance fathering 
(Tasca, 2018). A final theme for fathers with no earlier contact was that the lack of contact was in 
the children’s best interests because contact would be harmful to children’s well-being and 
behavior (Tasca, 2018). Jails should set up the proper environment for family visits and 
intervention efforts, and programs should focus on improving parenting skills, communication, 
and relationships between fathers and children (Tasca, 2018). Tasca’s study identified the need 
for father contact in a child’s life even if the father was in jail. A father’s influence on his 
offspring is pivotal for well-being and behavior improvement (Tasca, 2018). 
Furthermore, Laquale et al. (2018) hypothesized that incarcerated fathers with higher 
confidence in attachment relationships, with positive self-perception of parenting, and in current 
romantic relationships would have a more positive self-perception of their parental role and 
would be more involved in face-to-face visits with their children (p. 1763). Research found by 
Laquale et al. emphasized the negative outcomes parental incarceration causes to those involved. 
Children normally must endure changes in living arrangements and caregiving (Laquale et al.,  
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2018). Financial issues also arise as caregivers are relying on one less income or are adding 
another person(s) into their families (Laquale et al., 2018). However, according to Laquale et al., 
children undergo a series of confusing reactions where they develop anger towards the 
incarcerated person, express antisocial behavior, emotional difficulties, and lawbreaking 
behaviors which eventually may lead them to a similar fate as their parent. Paternal 
incarcerations result in more severe effects for children even if the father was absent prior to 
incarceration (Laquale et al., 2018). Study participants included 150 incarcerated fathers in Italy, 
and 145 fathers who were not incarcerated served as a control group (Laquale et al., 2018, p. 
1763). Incarcerated fathers could meet with children as much as six times per month for up to 
one hour, while Laquale et al. matched control fathers with incarcerated fathers based on age and 
years of education. Data collection for incarcerated and control group fathers happened in one 
session (Laquale et al., 2018). Laquale et al. randomly administered instruments. Participants 
completed a demographic and child-related background information survey, a 40-question 
Attachment Style Questionnaire (measured attachment using a Likert scale), and a 22-question 
Self-Perception of Parental Role questionnaire (Laquale et al., 2018, p. 1764). Initial analysis 
involved t-tests and chi-square tests but no significant findings (Laquale et al., 2018). During the 
main analyses, however, Laquale et al. applied a two-phased cluster analytic plan (hierarchical 
and nonhierarchical).  
The study results were significant as, according to Laquale et al. (2018), “Incarcerated 
fathers were found to be more likely to have a less optimal self-perception of their parental role: 
Although highly invested, they seem less satisfied and competent in their role and perceive less 
balance” (p. 1765). Results underscored the need for incarcerated fathers to maintain a positive 
self-perception and contact with their children. Although the study did not occur in the U.S., it 
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supported the need for intervention programs to promote better relationships between children 
and incarcerated fathers.  
Finally, psychological and education programs for fathers who are in jail improve father-
to-child communication, helping children and fathers build better relationships (Galardi et al., 
2017; Geller et al., 2012). Family-friendly visitation policies, parenting programs, job training, 
drug treatment, and transitional job programs can reduce recidivism and increase earnings among 
formerly incarcerated men (Fowler et al., 2018; Galardi et al., 2017; Geller et al., 2012; Laquale 
et al., 2018; Miller et al., 2017; Tasca, 2018). It is imperative to find ways to minimize 
behavioral problems at school due to father incarceration. According to Geller et al. (2012), most 
of the incarcerated population is young, poorly educated, and minority. 
Abandonment 
Literature addressing father abandonment was limited. Searches for father abandonment 
led to one study, and searches for sons and father abandonment did not yield any results. The 
single study was by Tur-Porcar et al. (2018) who focused on analyzing the personal, family, and 
social environment factors on prosocial behavior as well as how the factors affect prosocial 
behavior in middle and late childhood. Tur-Porcar et al. hypothesized that prosocial behavior is 
positively related to feelings of attachment to parents, peer acceptance, coping strategies, and 
externalizing and internalizing behaviors and is negatively associated to feelings of 
abandonment, peer rejection, aggression, and dysfunctional coping. Participants in the study 
consisted of 1,447 children (50.4% boys and 49.6% girls) between the ages of 7 and 12 years (M 
= 9.27 and SD = 1.36; Tur-Porcar et al., 2018, p. 342). Children from the study were from 
Valencia, Spain where the majority of participants were Spanish (79.5%) and other participants 
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were Latin American (12.1%), Eastern European (4.1%), or Western European, African, and 
Asian (4.3%; Tur-Porcar et al., 2018, p. 342).  
The results of Tur-Porcar et al.’s (2018) study were significant to the hypotheses but not 
for father abandonment research. Mother abandonment had a greater effect on child prosocial 
behavior than father abandonment, but the study did not examine the relationship between father 
and son (Tur-Porcar et al., 2018). Tur-Porcar et al. (2018) wrote, “children with more secure 
attachment are better equipped to engage in prosocial behaviors and establish positive 
interactions with peers” (p. 345). Although the study did not have significant results for father 
abandonment, findings were consistent with attachment theory. The findings suggest the 
implementation of intervention programs related to prosocial behavior and coping strategies for 
children and families to aid educators in the classroom. Hispanic father abandonment and its 
effects on children are important for future studies. 
Death  
Children of deceased fathers, regardless of the age of loss, endure negative outcomes like 
mental health issues, anger as a personality trait, lower socioeconomic statuses, and risks for 
reaching higher educational attainment (Dijanic, 2016; Landberg et al., 2018; Prix & Erola, 
2017; Ziółkowska & Galasiński, 2017). According to Dijanic (2016), “The absence of the father 
from a child’s life is one of the more important reasons for problems related to children’s well-
being” (p. 259). To elaborate, the death of a father can create widespread deficits in multiple 
areas of a child’s life. Additionally, the circumstances of paternal death, such as death by suicide 
or by substance abuse, affect children differently. Comorbidity is common in paternal deaths; for 
instance, mental health issues cause certain fathers to engage in substance abuse which may lead 
to death (Landberg et al., 2018; Ziółkowska & Galasiński, 2017). 
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Dijanic (2016) studied 155 Croatians whose fathers had died either of civil causes or 
during the Homeland War (1991 and 1995) to determine (a) the predictability of anger as a 
personality trait and (b) overall anger expression index. Participants’ fathers died when they were 
age one or older and, at the time of the study, were between the ages of 17 and 37 years (Dijanic, 
2016, p. 260). Study participants completed an interview for sociodemographic data, the Mini 
International Neuropsychiatric Interview, the State-Trait Anger Expression Inventory-2, the Zung 
Self-Rating Anxiety Scale, and the Zung Self-Rating Depression Scale (Dijanic, 2016, p. 261). 
Dijanic analyzed the data using a hierarchical regression analysis. With a 5% level of statistical 
significance, the independent variables were “sex, marital and work status, age, age of losing the 
father, seeking psychological help, consumption of medications, temperament prone to anger, 
and anxious and depressive symptoms,” the dependent variables were “anger as a personality 
trait and an anger expression index” (Dijanic, 2016, p. 262). 
Dijanic (2016) found that  
The regression analysis results (F ¼25.73, p < .05) also demonstrated that coefficients 
were statistically significant for temperament prone to anger (b ¼0.863), age of losing the 
father (b ¼ 0.103), and marital status (b ¼ 0.089). In subjects with a more pronounced 
temperament prone to anger, anger as a personality trait was more present. In addition, 
anger as a personality trait was more pronounced among subjects who lost their father at 
an early age and subjects who were not married. (p. 262) 
Dijanic’s study focused more on anger as a personality trait developed in children whose fathers 
died to civil causes. However, the study led to significant findings as children who had lost their 
father at an early age experienced more anger than others. This research has educational 
implications because school counselors and educators should know what strategies to implement 
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for students experiencing anger due to their father’s death. 
Additionally, as referenced by Prix and Erola (2017), studies have found that parental 
death can lead to negative educational and economic effects for offspring. Prix and Erola focused 
their research on how a father’s death can affect children’s educational outcomes as adults. Prix 
and Erola wrote, “Our motivation to focus only on paternal death stems mainly from the fact that 
losing one’s father is a dramatically more common bereavement experience for children in 
Finland than the death of one’s mother” (p. 172). The level of a deceased father’s educational, 
economic, and occupational resources may affect the intensity of the child’s loss of personal 
educational opportunities (Prix & Erola, 2017). If the surviving mother is well off economically 
and has elevated levels of education, then the mother’s economic status combined with her level 
of education may play an essential role in compensating for the losses children may experience 
(Prix & Erola, 2017). Prix and Erola gathered data from 66,000 participants from Finland born 
between 1982-1987 (p. 174). Participants’ educational trajectories were followed until they 
turned 23; 663 cases were excluded from the study because there was no information for the 
mother or father (Prix & Erola, 2017, p. 174). The large data set ensured enough statistical 
power, and Prix and Erola analyzed it using multilevel linear probability models which account 
for siblings within immediate families. Researchers measured education outcomes individually, 
checked for robustness, and tested for gender differences in the consequences of father’s death 
(Prix & Erola, 2017).  
Prix and Erola (2017) found that children in Finland who experienced paternal death 
prior to age 16 were at a higher risk for dropping out of secondary education by age 18 or 
entering higher education later on in life. A deceased father’s resources or lack of resources did 
not differentiate the child’s level of bereavement which pointed toward the psychological instead 
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of the socioeconomic dimensions of bereavement. The second hypothesis of mothers with 
resources proved true. Prix and Erola (2017) suggested the importance of “buffering the impact 
of crises and misfortunes maybe an important part of the social mechanisms that sustain the 
inheritance of advantage across generations” (p. 181). Although the study was specific to 
Finland, paternal death negatively affected children’s education. 
Furthermore, Ziółkowska and Galasiński (2017) aimed to understand the experiences of 
participants who have dealt with the loss of a father due to suicide as well as to identify practices 
of dealing with stigma and self-stigma associated with the suicide of their fathers. The literature 
review focused on the concept of the archetypal father, as cited by Burgess (1997) in Ziółkowska 
and Galasiński. Ziółkowska and Galasiński explained the stereotypes associated with fathers to 
then contrast them to paternal suicide and its effect on children. The qualitative study was a 
discourse analysis which used a hermeneutic-like interpretation, and the participants were five 
women and five men between the ages of 20 and 50 from the southwest of Poland who had lost 
their fathers due to suicide (Ziółkowska & Galasiński, 2017, p. 153). Interviews occurred 
between September 2010 and May 2011 (Ziółkowska & Galasiński, 2017).  
Although Ziółkowska and Galasiński (2017) completed the study in Polish and had to 
translate the interview responses of the ten participants, all participants described their fathers 
with love and respect and referred to the suicide act as “it,” never using the word suicide. Study 
participants described their fathers as heroes, guardian angels, and courageous (Ziółkowska & 
Galasiński, 2017). Some participants initially felt angry at their father’s loss, but then arrived at a 
certain understanding for losing their father (Ziółkowska & Galasiński, 2017). Male participants 
described their fathers as authority figures and gave understanding excuses for suicide caused by 
alcoholism from work stress (Ziółkowska & Galasiński, 2017). Ziółkowska and Galasiński’s  
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study participants displayed strong relational ties with their fathers even though their fathers 
committed suicide, further emphasizing the vital role of a father in the lives of children. 
Nevertheless, children experience negative outcomes of paternal suicide death because they must 
go through the stigma of suicide and experience financial hardships, shame, and anti-social 
behaviors, amongst other negatives.  
Furthermore, Landberg et al. (2018) measured if the effect of alcohol on sons of alcoholic 
fathers was related to the “long-term risk for total and cause-specific mortality (including 
alcohol-related causes of death) in offspring” (p. 754). Landberg et al. collected data for the 
quantitative study from 46,284 Swedish men who were between the ages of 18-20 during 
conscription for military training in 1969 and 1970 (p. 754). Data on the offspring mortality 
came from the National Cause of Death register from 1971- 2008 (Landberg et al., 2018). Men 
underwent a health examination, a psychological interview, and completed two questionnaires: 
one about social background and behavior and the second about substance use (Landberg et al., 
2018). As stated by Landberg et al., “Cox proportional-hazards regression was used for the 
analyses of associations between level of fathers’ alcohol consumption and mortality in 
offspring” (p. 755). Landberg et al. completed a sensitivity analysis for the sons of fathers with 
clinically diagnosed alcohol problems. Sons whose father drank alcohol, regardless of the level 
of consumption, were at a higher risk for dying at a younger age than those whose fathers did not 
drink alcohol (Landberg et al., 2018). Specific causes of death differed according to the amount 
of alcohol consumption; sons whose fathers were alcoholics were more likely to die by suicide 
than sons whose fathers were sober (Landberg et al., 2018).  
Having an alcoholic father is associated with increased long-term risk of offspring dying 
from alcohol-related causes as well as an increase in offspring dying by suicide or by a violent 
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means (Landberg et al., 2018). Landberg et al. (2018) suggested a wide span approach to public 
health measures related to alcohol consumption: “Thus, our findings imply that fathers’ alcohol 
consumption is mainly associated with a risk of alcohol-related mortality in offspring” (p. 756). 
Important to the findings was that alcohol use in fathers can affect sons’ school performance but 
only when compounded with other psychosocial factors like mental health problems (Landberg 
et al., 2018). The study presented valuable information about the fathers’ cause of death. 
Ziółkowska and Galasiński (2017) studied the 10 experiences of men and women whose fathers 
had committed suicide and the participants’ inability to specifically use the term suicide as well 
as the respect attributed to the role their fathers played in their lives. Many of the participants 
from Ziółkowska and Galasiński’s study blamed the suicide on their father’s alcohol 
consumption as well as other illnesses compounded by the alcohol consumption which directly 
correlates with the information from Landberg et al.’s research wherein a higher level of alcohol 
consumption by fathers was related to higher risk of suicide in the fathers’ offspring. 
Substance Abuse 
 Research studies on parental substance abuse and its effects on their children point to a 
wide array of negative outcomes for parents and children; parents who abuse substances 
experience difficulties when parenting along with economic and health issues, and children 
whose parents abuse substances experience aggressive behaviors, experiment with different 
substances, and develop mental health issues affecting their relationships and academic 
achievement (Carbonneau et al., 2018; Dyba et al., 2019; Harwin et al., 2018; Hojjat et al., 2017; 
Raitasalo & Holmila, 2017). Researchers have suggested multiple intervention and health 
programs for parents with substance abuse issues and for the children whose parents have 
substance abuse issues (Carbonneau et al., 2018; Dyba et al., 2019; Harwin et al., 2018; Hojjat et 
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al., 2017; Raitasalo & Holmila, 2017). For instance, Hojjat et al. (2017) emphasized the need for 
emotional intelligence intervention programs for children whose fathers have substance abuse 
issues. 
A quantitative study by Dyba et al. (2019) examined the effects of parental 
methamphetamine (crystal meth) use on parenting and children’s psychological well-being. 
Because most of the people using methamphetamine in Germany are in the parenting stage, 
Dyba et al. determined the need for this study. The sample included 19 fathers and 68 mothers 
(87 total) who had a history or were currently dealing with methamphetamine abuse, were the 
biological or step-parent of a child eight years or less who they had weekly contact with, and 
were able to participate in a paper-pencil assessment (Dyba et al., 2019, p. 108). The literature 
review pointed toward the negative effects methamphetamine use has on both the parents who 
consume it and their children. Dyba et al. found that children whose parents used 
methamphetamine experienced conduct problems, attention deficit hyperactivity disorder, 
emotional disturbances, and even trauma; similarly, parents using methamphetamine experienced 
physical and mental health issues.  
Dyba et al. (2019) administered the Parenting Scale (13 items) to calculate parenting 
behavior between laxness and over-reactivity, the Parenting Stress Index (48 items) to find 
parental stressors, and the Drug Use Disorders Identification Test (11 items) to discover drug-use 
patterns and drug-related problems. Dyba et al. also used the Brief Symptom Checklist (BSCL; 
53 items) to focus on the physical and psychological symptoms during the week of the testing 
and the Stress and Difficulties Questionnaire (SDQ) to give to parents who had more than one 
child between the ages of two and eight years (p. 108). The SDQ calculated the subscales of 
children’s emotional problems, hyperactivity, conduct problems, social problems, and prosocial 
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behavior (Dyba et al., 2019). Dyba et al. used regression analysis to evaluate results. About one 
third of all parents (n = 26) showed dysfunctional parenting when in challenging moments (Dyba 
et al., 2019, p. 109). In terms of parental substance use and psychological distress, 9 parents were 
still addicted, 58 showed drug problems, and 11 had no more drug issues (Dyba et al., 2019, p. 
109). The BSCL determined 26 parents suffered from anxiety, 36 experienced psychoticism, 28 
exhibited paranoia, 32 had obsessive-compulsive behavior, 31 felt problematic distress, and 28 
reported depression (Dyba et al., 2019, p. 109). Most importantly, the SDQ (Table 2) revealed 
significant findings pointing toward negative child outcomes such as ADHD and peer problems, 
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To limit negative child behaviors, the authors recommended a multilevel treatment 
approach including coping strategies and role models to guide parents to defeat some of their 
issues (Dyba et al., 2019). Growing up with a father with a substance abuse issue can only 
negatively affect children, and according to Dyba et al., “a transgenerational perspective needs to 
be taken into account” (p. 111). Many methamphetamine users had parents who also had 
substance abuse issues. A weakness of Dyba et al.’s study was the female to male representation 
of parents. More studies concerning fathers with substance abuse issues and those issues’ effect 
on their sons would add to father absence research.  
Furthermore, Raitasalo and Holmila (2017) conducted a quantitative study to examine 
whether children whose parents had substance abuse issues had more hospitalizations than 
children whose parents did not have substance abuse issues. Parental substance abuse is related 
to other negative outcomes related to children’s emotional, behavioral, and psychological 
development; these children were also likely to have hygiene and mental health problems 
(Raitasalo & Holmila, 2017). Additionally, when parents abuse substances, children experience 
higher stress levels due to fear and the lack of a safe environment (Raitasalo & Holmila, 2017). 
The initial Finnish population for the study came from the Medical Birth Register for children 
born between 1997 and 2002 and were followed until the end of 2003/2009. Raitasalo and 
Holmila used whole cohort data as it had enough statistical power. Researchers analyzed father 
substance abuse and mother substance abuse separately as well as substance abuse of both 
parents. The data came from nine different sources: “(1) Medical Birth Register, (2) Population 
Register, (3) Inpatient Health Care Register, (4) Care Register of Social Welfare, (5) Register of 
Congenital Malformations, (6) Population register, (7) Prescription Register, (8) Special Refund 
Entitlement Register, and (9) Causes-of-Death Statistics” (Raitasalo & Holmila, 2017, p. 18).   
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Raitasalo and Holmila (2017) were interested in discovering to what extent parents’ 
substance abuse (whether related to alcohol or drugs) affected the somatic and psychiatric health 
of children less than 6 years of age. The researchers focused on the parenting differences 
between mothers and fathers with substance abuse issues and the effect of separating children 
from parents who abuse substances. Raitasalo and Holmila hypothesized that children whose 
parents abused substances would be hospitalized more often from injuries, somatic diseases, or 
psychiatric disorders than other children, and that mother’s substance abuse would affect 
children more than father’s abuse because mothers tend to be more present during the first 6 
years of a child’s life. The researchers also hypothesized that having both parents abusing 
substances would lead to a higher risk of ending in the hospital, and the child’s risk of somatic 
and psychiatric illness and injury are lower if removed from parents abusing substances.   
The measured study variables were parents’ education, poverty levels, and children’s 
gender. Raitasalo and Holmila (2017) removed from the study children who spent time in foster 
care. There were more fathers (n = 1827) recorded as having a substance abuse issue than 
mothers (n = 1059; Raitasalo & Holmila, 2017, p. 19). Raitasalo and Holmila analyzed children 
who had been hospitalized due to injury or somatic disease using chi-squared tests and 
completed multivariate logistic regression to compare the reasons for hospitalization with the 
parents’ substance abuse. Study results supported hypothesis one (Raitasalo & Holmila, 2017). 
Somatic illness was higher if either parent had a substance abuse issue, and injuries and 
psychiatric disorders were also more common for children with parents with substance abuse 
issues (Raitasalo & Holmila, 2017). Risk for psychiatric disorders increased if children had a 
father who abused substances and a mother who did not abuse substances regardless of the living 
arrangements (Raitasalo & Holmila, 2017). Raitasalo and Holmila recommended family clinics, 
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child welfare services, school health care services, and professionals and teachers to aid children 
whose parents had substance abuse issues. Also, Raitasalo and Holmila suggested that open and 
ongoing discussion could defeat the stigma attached to substance abuse.   
In another study, Carbonneau et al. (2018) aimed to identify school adjustment and 
substance use difficulties of 13-year-old sons growing up with alcoholic fathers to determine if 
the father’s absence served as a moderator for the possible risks sons may face living with 
paternal alcoholism. The first longitudinal and experimental study began with boys from 
Montreal, Canada (N = 1,037; mean age = 6.12; SD = 0.33) who were from low SES 
backgrounds with the purpose of studying the development of behavior problems during their 
elementary school years (Carbonneau et al., 2018, p. 1013). When the boys from the study turned 
12, the researchers contacted their families to determine the alcohol usage status of the parents; 
in all, the researchers assessed 698 families (Carbonneau et al., 2018, p. 1013). By the time the 
boys were 13 years old, Carbonneau et al. had gathered reports from parents, teachers, school 
records, and the boys themselves.  
Carbonneau et al. (2018) used the short form of the Michigan Alcoholism Screening Test 
(SMAST) and the Diagnostic Interview Schedule (DIS) to measure paternal alcoholism. The 
researchers used the SMAST to telephone survey the mothers of the 12-year-old boys; the 
researchers chose to interview the boys’ mothers because about half of the participants lived with 
their mothers (Carbonneau et al., 2018). Additionally, Carbonneau et al. tested 160 of the 
participants using the Diagnostic Interview Schedule (DIS) during the 6 months following the 
SMAST. Paternal absence was identified using the mothers’ and fathers’ interviews when the 
boys were 13.  Parents’ socioeconomic resources were based on three indicators: age when the 
first child was born, education in years, and the occupation of the parent when the child was 13 
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(Carbonneau et al., 2018). Carbonneau et al. measured school adjustment through the academic 
performance according to the teacher’s ratings of the child’s reading, writing, mathematics, and 
general academic skills. Carbonneau et al. used report cards and school records to measure 
academic achievement and measured the boys’ substance use with self-reports on a Likert scale 
about the specific use of drugs and alcohol.  
Carbonneau et al. (2018) analyzed data using SPSS v24 and used multiple linear 
regression and logistic regression to test hypotheses. According to Carbonneau et al., “Paternal 
alcoholism and paternal absence were significantly related (V = .341, p < .001)” (p. 1016). The 
bivariate association between each factor and outcome revealed significant relationships for 
paternal alcoholism in relation to academic performance, grade, tobacco, marijuana, and hard 
drug use and hard drug variety as well as paternal absence in relation to academic performance, 
grade, alcohol use, and getting drunk (Carbonneau et al., 2018). Carbonneau et al. found, 
“Paternal alcoholism was significantly associated with boys’ tobacco, marijuana and hard drugs 
use, as well as with their report on getting drunk, and using a variety of hard drugs” (p. 1019). 
Sons living with alcoholic fathers were more likely to use drugs and alcohol than those living in 
homes with single mothers or stepfamilies. Sons of alcoholic fathers showed lower academic 
performance when compared to their peers with non-alcoholic fathers. Sons favored having an 
absent alcoholic father because their behavior was less affected, but this study did not analyze 
other negative effects of father absence.  
One of the biggest questions researchers of father absence have is how to prevent boys 
from repeating their fathers’ mistakes. According to Harwin et al. (2018), parents who appear in 
court due to substance abuse problems typically have experienced childhood abandonment and 
mistreatment themselves which makes it more difficult to help as they have greater trust issues. 
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Programs used to help parents can help childhood development and change future childhood 
outcomes. However, not every country has the funding for such intervention programs, and 
Hojjat et al. (2017) recommended schools use government funds to create the intervention 
programs.  
Mental Illness 
Children of parents with a mental illness may experience negative outcomes like 
depression and anxiety from living or having lived with a parent(s) with a mental illness (Jones 
et al., 2016; Mitchell & Abraham, 2018). Jones et al. (2016) wrote “the role of fathers is 
underrepresented in the literature and there is only a scarce amount of qualitative research 
focusing on fathers with mental illness” (p. 472). Mitchell and Abraham (2018) reported that 
emerging college students who have a father with a mental illness have fewer positive influences 
than those with fathers without a mental illness.  
The qualitative study by Jones et al. (2016) focused on the experiences of parenting with 
a mental illness and the experiences of parents receiving health and social care services. The 
study took place in Finland and Scotland with three focus groups of 19 participants (Jones et al., 
2016). Participants were parents who had 1 to 4 children and were not from the same families 
(Jones et al., 2016). Most participants had experienced a mental illness prior to becoming 
parents, and some participants experienced mental illness when they became parents (Jones et 
al., 2016). Two mental healthcare professionals scaffolded focus group interviews that lasted 
around 90 to 100 minutes (Jones et al., 2016). Jones et al. used a method of discourse analysis for 
the interview analysis and found that parents want recognition for their work as parents, and 
many parents with mental illnesses feel they are experts because of their experiences. The 
researchers grouped findings into three major groups: “(1) Being responsible and ‘good’…, (2) 
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Service user expertise…, and (3) Dealing with the health and social care system” (Jones et al., 
2016, p. 474). According to Jones et al., parents need to see themselves as “good” parents despite 
their mental illness. Health and social services should strive to provide methods for parents to 
work with their abilities and target specific areas for growth to lower parental anxiety.  
Furthermore, Mitchell and Abraham (2018) focused the literature review of their study on 
information about the changes college students undergo and their methods for coping with 
different situations. Mitchell and Abraham also discussed how young people feel closer to their 
mothers than their fathers, as well as shared that not much is known about the relationships 
between fathers with mental illnesses and their emerging adult children. They hypothesized that 
emerging college students with parents who had a mental illness would report higher levels of 
mental health disorders, poor coping and adjustment skills, and higher levels of homesickness. 
Additionally, Mitchell and Abraham hypothesized, that compared to parents without mental 
illnesses, college students with parents with mental illness will experience greater challenges 
when transitioning to college. Participants in the study included 196 undergraduate students 
between the ages of 18-30 with parents with (n = 29) and without mental illnesses (n = 167; 
Mitchell & Abraham, 2018, p. 2968). Sixty-seven participants were first-year college students, 
and most participants were female and Caucasian (Mitchell & Abraham, 2018). The study 
followed a mixed methods design, and Mitchell and Abraham used a concurrent triangulated 
mixed methods design to analyze the quantitative aspects of the study. Mitchell and Abraham 
analyzed the quantitative data first followed by the qualitative data, and they tested hypotheses 
using a multivariate analysis of covariance (MANCOVA).  
Participants answered questions regarding their parents’ mental illnesses to generate a 
hierarchy of disorders: schizophrenia, bipolar disorders, posttraumatic stress disorders, 
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depressive disorders, and anxiety disorders (Mitchell & Abraham, 2018). Participants took part 
in several self-reported measures (Mitchell & Abraham, 2018). The Center for Epidemiologic 
Studies Depression Scale-Revised (CESD-R), a 20-item self-report measure, measured 
depression, and participants rated the frequency of how they felt about each item within a two-
week period (Mitchell & Abraham, 2018). Mitchell and Abraham (2018) used the Generalized 
Anxiety Disorder-7 (GAD-7) to measure anxiety, and participants rated how often they felt the 
items during a 2-week span. Additionally, Mitchell and Abraham measured levels of coping 
using the 28-item Brief COPE Inventory, college adjustment during a one-week span using the 
College Adjustment Test (CAT) which is a 19-item inventory, and family environment using the 
Self-Report Family Inventory: Version II (SFI) which is a 36-item inventory that asks 
participants to rate their family’s functioning. Participants in their first year of college also 
answered five open-ended questions about overall college adjustment and parent relationships.  
Participants who had a parent with a mental illness reported having higher levels of 
depression, anxiety, coping strategies, college negative affect, and homesickness as compared to 
participants whose parents did not have mental illnesses. The qualitative part of the study 
generated many themes like academic achievement, emotional problems, homesickness, 
finances, and family responsibilities. Mitchell and Abraham (2018) also generated themes 
involving parent/child relationships like affection, role reversal, and levels of involvement. 
Qualitative analyses revealed that participants with parents with a mental illness showed higher 
levels of homesickness than others (Mitchell & Abraham, 2018). Researchers accepted the 
hypotheses. In Mitchell and Abraham’s study, emerging college students with parents who had 
mental illnesses suffer greater college adjustment issues than students whose parents did not have 
a mental illness.  
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Mitchell and Abraham (2018) reported significant findings concerning the effect parents 
with mental illnesses have on emerging adult children entering college. Emerging adults whose 
parents have a mental illness have a higher incidence of mental health issues like depression and 
anxiety as well as challenges with coping, college adjustment, and homesickness (Mitchell & 
Abraham, 2018). Unfortunately, the study does not include more information specific to father 
research and their relationship with their sons. Additionally, male and mixed ethnic 
representation in the study sample was low.  
Paternal Absence Conclusion 
Finally, examining father absence literature revealed certain gaps. For instance, many of 
the studies did not relate to Hispanic fathers and their absence. Much of the research came from 
European countries such as Finland, Germany, and Italy. Studies from the United States 
minimally focused on Hispanic fathers. Additionally, studies involving Hispanic families came 
from the western United States in states like Arizona and Oregon. Although states like Florida 
and New York have large Hispanic populations, no studies originated from the eastern United 
States. More studies focused on the psychological effects of father absence on children wellbeing 
than on the classroom behavioral effects on children. However, if father absence has 
psychological effects on children wellbeing, then those effects will be evident in the classroom in 
the form of behaviors. Overall, research studies for father absence address the negative outcomes 
associated with paternal loss in its various forms, and the possible training programs and 
interventions both families and absent fathers can undergo to counteract the negative 
consequences caused by father absence. 
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Classroom Behaviors 
Father absence has a negative effect on internalized and externalized child behaviors due 
to other complications like family poverty (Lee & Schoppe-Sullivan, 2017), and maternal 
challenges can also arise adding to the impact of paternal loss (East et al., 2017). Father absence 
directly affects offspring, and offspring may experience internalized and externalized behavior 
problems within the classroom (Lee & Schoppe-Sullivan, 2017). Certain classroom behaviors 
include hyperactivity, inactivity, and aggressivity (Fält et al., 2018) and others include emotional 
symptoms and peer problems (Flouri et al., 2015). According to Briggs et al. (2016), “Studies 
largely report that children from absent father families fare worse than their two-parent 
counterparts on a wide range of child development and well-being indicators” (p. 350). Other 
researchers of father absence like Flouri et al. (2015) emphasized that the offspring’s age of 
paternal loss can influence the intensity of behavioral problems. Both internalized and 
externalized behavioral problems exhibited by children whose fathers are absent from the home 
are relevant to the classroom.  
Flouri et al. (2015) suggested that father absence research normally does not account for 
gender differences and lacks an analysis for how child temperaments interact with parental 
relationships. Flouri et al. hypothesized, “Children with two married parents are more likely than 
those with two unmarried parents to have better social and emotional outcomes (Amato, 2010), 
and unmarried resident fathers are more likely to become non-resident” (p. 1091). Data for the 
study derived from the UK’s Millennium Cohort Study (MCS), and the sample included 15,293 
families in which both biological parents were co-resident during the first sweep which occurred 
when the children were 9 months old. Sweeps 2 through 4 occurred when children were ages 3, 
5, and 7 years old (Flouri et al., 2015, p. 1091). The MCS included data from areas in England 
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with high quantities of ethnic minorities (Flouri et al., 2015). The study followed a quantitative 
design using longitudinal data and a cross-lagged design, while testing for gender differences 
(Flouri et al., 2015). Flouri et al. measured the control variables (family poverty, parent’s 
education, parent’s psychological distress, inter-parental relationship, child’s ethnicity, number of 
siblings, gender, and parents’ marital status) during sweep 1 and the main variables (father 
absence and child problem behavior) during sweeps 2 through 4. Flouri et al. also measured the 
cross lagged relations between father absence and problem behavior at ages 3, 4, 5, and 7.  
Child problem behavior was assessed using the Strengths and Difficulties Questionnaire 
(SDQ), which had 25 items divided into five subscales of five items: conduct problems, 
hyperactivity, emotional symptoms, peer problems, and prosocial behavior (Flouri et al., 2015). 
Additionally, Flouri et al. (2015) measured the control variables of family poverty, parent’s 
individual highest level of education, and parent’s psychological distress using the Malaise 
Inventory. Flouri et al. measured the quality of the inter-parental relationship using the 
Golombok Rust Inventory of Marital State. To analyze the data, Flouri et al. “estimated cross-
lagged path models with dichotomous manifest variables in Mplus 7.0” (p. 1092) and used chi-
squared tests and regression coefficient estimates to analyze data. Based on the bias analysis and 
descriptive statistics, Flouri et al. found “that child problem behavior was significantly related to 
father absence/presence at ages 3, 5, and 7” (p. 1092). Father absence at each age created 
difficulties for the next age within the main and control variables (Flouri et al., 2015). Children 
with married parents reported lower levels of conduct and emotional problems while serious 
conduct and peer problems at age three predicted father absence by age 5 (Flouri et al., 2015). 
Boys were more likely to have higher levels of hyperactivity, peer problems, and conduct 
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problems as compared to girls (Flouri et al., 2015). According to Flouri et al. father absence is 
the cause of child problem behavior in young UK families and affects both boys and girls.  
One of the drawbacks of the study stated by Flouri et al. (2015) was the limited age 
groups between the cross-lagged relationships. If researchers would have included and assessed 
adolescents, then the data could have been different and more diverse. Another limitation of the 
study was that the researchers did not account for the type of family structure that resulted from a 
father’s absence. The study was thorough and indicated that the 3- to 7-year-old participants in 
the study exhibited negative behaviors as a result of living in father absent homes, a relevant 
finding for both the home and classroom. Therefore, classroom teachers should consider how 
general conduct problems, hyperactivity, and classroom peer problems can affect children whose 
fathers are recently absent.  
 Pitsoane and Gasa (2018) focused on detached father and adolescent son relationships. 
Fathers serve as role models for sons because fathers both indirectly and directly pass down their 
roles (Pitsoane & Gasa, 2018; Wood & Brownhill, 2018). Pitsoane and Gasa described this 
shaping as the child absorbing the father’s influences which is reminiscent of Maria Montessori’s 
absorbent mind (Lillard, 2011), yet direct parenting considers intentionality which aligns with 
Feuerstein et al.’s (2015) MLE. Pitsoane and Gasa emphasized the need adolescents have for a 
father figure and maintained that, “The inadequate or poor attachment to their fathers may affect 
adolescent boys in their life-world functioning by intensifying emotional and behavioral 
problems. This deficit may spiral into other life-world areas, such as the educational sphere” (p. 
10750). A father’s absence can compound an attachment deficit and lack of involvement to create 
behavioral and emotional problems in the life of an adolescent boy. The study population 
consisted of 403 adolescent boys between the ages of 15 to 17 from 9 schools in the Tshwane 
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district of the Gauteng province in South Africa (Pitsoane & Gasa, 2018). The study followed a 
quantitative nonexperimental design (Pitsoane & Gasa, 2018). Pitsoane and Gasa selected the 
adolescent males in the study through random sampling and identification was covert to avoid 
issues of marginalization from boys who had no relationship with fathers. Pitsoane and Gasa 
gave study participants a questionnaire to collect data, then they analyzed the data using version 
22.0 of the SPSS statistical software.  
Pitsoane and Gasa (2018) designed a questionnaire to measured how attached adolescent 
males were to their fathers, how involved fathers were, how often fathers played with them, what 
type of role models fathers were, and how supportive fathers were (Pitsoane & Gasa, 2018). The 
questionnaire also measured the relationship between residency and paternal relationships 
(Pitsoane & Gasa, 2018). Pitsoane and Gasa analyzed data using Chronbach’s Alpha and 
organized questionnaire responses in tables of information according to the Likert scale answer 
responses provided by participants to the questionnaire. The reliability coefficient regarding 
paternal relationship proved good reliability at 0.89 (Pitsoane & Gasa, 2018). Pitsoane and Gasa 
used an analysis of variance (ANOVA) to verify whether the means were significantly different 
for paternal relationship in relation to residency. Results pointed toward the need for attachment 
between father and adolescent son (Pitsoane & Gasa, 2018). According to Pitsoane and Gasa, 
“Adolescent boys who perceive their fathers as absent are more likely to demonstrate a low 
internal locus of control, whereas adolescent boys with involved fathers are more likely to 
demonstrate a greater internal locus of control” (p. 10752). Therefore, adolescent boys growing 
up with fathers who are present but detached or with absent fathers are more likely to show 
behavioral problems as a method of compensating for the lack of attachment. Regarding 
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residence, results showed that adolescent males significantly preferred staying with both parents 
over any other living arrangement (Pitsoane & Gasa, 2018).  
Present and supportive father relationships with adolescent sons promote healthier 
behavioral and emotional stability in sons (Pitsoane & Gasa, 2018). Pitsoane and Gasa (2018) 
recommended that fathers learn the importance of being present and intentional in the lives of 
their sons by joining support groups and empowerment programs. Additionally, Pitsoane and 
Gasa encouraged male role models in the community to fill in where biological fathers are absent 
and guide male adolescents toward better behavioral and emotional health. Pitsoane and Gasa’s 
study aligns well with the current study and emphasized the need for fathers who are both 
present and intentional and show proper attachment to adolescent sons. To conclude, adolescent 
sons whose fathers are absent are more likely to misbehave (Pitsoane & Gasa, 2018).  
Furthermore, father absenteeism can affect how males interact with others present in their 
lives such as their mothers, teachers, and peers (East et al., 2017; Flynn et al., 2018; Wood & 
Brownhill, 2018). Relational difficulties can arise from father absence because paternal absence 
can affect family resources, financial stability, and educational opportunities (East et al., 2017). 
In a qualitative study involving 21 Australian men between the ages of 24 to 73, East et al. 
(2017) found that father absenteeism affected the relationships participants had with their 
mothers and peers. The 21 males in the study grew up without a father for some or all their 
childhood and adolescence (East et al., 2017). Using a social constructivist viewpoint to create 
semi-structured interviews, East et al. asked participants, “Can you tell me about your 
experiences of father absence?” (p. 39). Four themes surrounding mother absenteeism resulted 
from the 21 interviews (East et al., 2017). The 21 male participants described that, while their 
fathers were absent, their mothers were also gone for much of the time as well because, without 
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the financial contributions of the sons’ fathers, the sons’ mothers had to work longer hours to 
make ends meet (East et al., 2017). 
Male participants described having missed opportunities and memories as a consistent 
battle for theme one (East et al., 2017). A participant recalled how he and his siblings had to walk 
for miles to go anywhere and how they never participated in school excursions because there 
simply was not enough money (East et al., 2017). Being unable to participate in school functions 
because of a lack of money can create feelings of exclusion for youth and result in negative 
behaviors that are both internalized and externalized (Lee & Schoppe-Sullivan, 2017). The 
second theme centered on watching the sons’ mothers going away (East et al., 2017). Participants 
described the loneliness they felt because their mothers had to make ends meet; the mothers 
woke up before their children left for school and returned after their children were in bed (East et 
al., 2017). Participants recalled how they had to complete homework on their own and cook their 
own meals with no help (East et al., 2017). The third theme focused on detached mothering (East 
et al., 2017). Participants remembered the constant fighting between mother and son and the lack 
of attention the mother gave because she was also grieving the loss of the father in the home 
(East et al., 2017). A participant described his childhood as permeated with sadness due to his 
father’s absence (East et al., 2017). Finally, the fourth theme described mothers as doing their 
absolute best even with the paternal absence (East et al., 2017). Despite the difficult relationships 
between mothers and sons, sons saw their mothers as loving warriors and felt their mom’s love 
(East et al., 2017). A participant described how he was falling behind in school because he could 
not read like his peers, and his mom, although a very shy woman, had enough courage to speak 
with the teacher (East et al., 2017). The teacher gave him a second chance, and he was able to 
move to the top of his reading class (East et al., 2017). East et al. (2017) advocated for support 
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services to aid single mothers and their sons both financially and emotionally. East et al.’s study 
centered on the relationship Australian sons had with their mothers due to father absence and the 
difficulties they endured but does not offer the perceptions of the sons’ experiences and opinions 
of their absent fathers and how it affected their classroom behaviors. Nevertheless, East et al.’s 
study did address the varied internalized and externalized behaviors present in sons growing up 
without a father. Within the four themes, East et al. described young men who experienced 
loneliness and sadness along with anger, self-sufficiency, and a lack of motivation. All of which 
are relevant in the classroom and are behaviors teachers must address.  
Father absence has created a need for schools to hire more male educators who can serve 
as paternal role models to young men in schools. As cited in Flouri et al. (2015), and emphasized 
in Wood and Brownhill (2018), “the view that father absence has negative consequences for 
children’s behavior and social and emotional development has continued to receive empirical 
support” (p. 173). Because father absence also creates a form of mother absence (East et al., 
2017), Wood and Brownhill identified the need to study how primary school staff members 
understand the importance of providing social, emotional, and behavioral (SEB) support for 
children without fathers.  A total of 402 educators and 38 primary schools in Northern England 
took part of the study (Wood & Brownhill, 2018, p. 176). The study followed a mixed methods 
empirical investigation with three phases of study (Wood & Brownhill, 2018). The first phase 
consisted of a 29-item Likert scale quantitative questionnaire, the second phase involved 10 
focus group interviews with four of the schools and 44 participants, and the third phase included 
semi-structured interviews with 24 primary school staff members from four of the 38 schools 
included in the study (Wood & Brownhill, 2018, p. 176). The third phase of the study was the 
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phase of interest. Of the 24 semi-structured interviews, only three of the participants were male 
(Wood & Brownhill, 2018).  
Because only 3 of the 24 participants for phase three were male, the main idea for the 
study centered around the responses the 3 male educators shared in the semi-structured 
interviews (Wood & Brownhill, 2018). Educator one served as a Head Teacher, or principal, in a 
large primary school found in an area of social disadvantage (Wood & Brownhill, 2018). 
Educator two served as a Key Stage Two Teacher teaching 10- and 11-year-old children in a 
small primary school (Wood & Brownhill, 2018). Educator three served as a Learning Mentor in 
a large primary school located in an urban area where he implemented social and emotional 
learning (SEL) group work and provided individual guidance for students in need of SEB 
support (Wood & Brownhill, 2018). The three males in the study associated low SEB skills in 
children with father absence and supported the need for male educators to implement SEL in 
schools to aid in the lack of SEB caused by father absence (Wood & Brownhill, 2018). Educator 
one emphasized the dichotomy between what children learn at home and what children learn at 
school, and how inadequate parenting plays a key role in student behavioral problems at school 
(Wood & Brownhill, 2018). Educator one stressed that many absent fathers advise children to act 
out violently to conflict resolution situations leading to behavioral problems in school which 
teachers then need to correct (Wood & Brownhill, 2018). All three males emphasized the need to 
be good role models as replacement father figures (Wood & Brownhill, 2018). Educator three 
expressed the need to show children how to effectively respond to emotional problems (Wood & 
Brownhill, 2018). All three educators viewed modeling proper forms of communication with 
others as an important part of good role model behavior (Wood & Brownhill, 2018). Educator 
two stated that SEL centered on having children become better listeners (Wood & Brownhill, 
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2018). Of interest was educator three’s opinion about gender and engaging with SEL. While 
educators one and two did not think children’s gender was important when implementing SEL 
skills, educator three strongly associated SEL with male children who viewed him as a father 
figure (Wood & Brownhill, 2018). Educator three argued that many times female staff only 
mother fatherless male students when what they truly need is a male role model to set strong 
boundaries young men must abide (Wood & Brownhill, 2018).  
Wood and Brownhill (2018) concluded that the three male educators demonstrated neo-
liberalistic thinking where they cast the blame on parents for the behaviors of children without 
considering the disadvantages outside of the school environment families must endure. To help 
develop SEB skills in children, Wood and Brownhill asserted a need for role models, whether 
male or female, who are less gender stereotypical. Parents and educators should work together to 
help children develop SEB skills instead of working to cast blame on each other (Wood & 
Brownhill, 2018). Finding the perfect balance of communication between parents and educators 
will serve to better aid the upbringing of children, especially those growing up with absent 
fathers (Wood & Brownhill, 2018).  
Father absence also affects how males interact with their peers which can lead to 
externalized and internalized difficulties. Flynn et al. (2018) investigated how three forms of 
parental behaviors (hostile, warm, and problem solving) influenced their adolescent offspring’s 
quality of friendships with peers. The study used data from the Iowa Youth and Families Project 
and consisted of 227 responses from fathers, mothers, adolescents, and the adolescents’ friends 
(Flynn et al., 2018, p. 2394). Adolescents and friends participating in the study ranged from 12 to 
14 years of age and were in the seventh grade at the start of the study (Flynn et al., 2018, p. 
2396). Participants also needed to live with both biological parents and have siblings within 4 
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years of the adolescents’ age (Flynn et al., 2018). The study involved an empirical analysis and 
was a longitudinal study with information collected at two different time points (1994 and 1995; 
Flynn et al., 2018).  
During the first time of the study, Flynn et al. (2018) evaluated questionnaire responses 
from parents and adolescents on friendship quality and behavior. Flynn et al. evaluated 
questionnaire responses and videotaped interactions from adolescents and their friends during the 
second time. Trained observers coded the videos using the Iowa Family Interaction Rating Scale 
(Flynn et al., 2018). Flynn et al. measured friendship quality, the dependent variable, using 13 
indicators during the first and second time based on the adolescents self-reports. The items 
showed the following friendship qualities: “dependability, soothing, and caring” (Flynn et al., 
2018, p. 2397). Relationship quality was another important measure of the evaluation and Flynn 
et al. used questionnaire responses from the mother and the father about their relationship with 
their son or daughter. Flynn et al. also evaluated parent behaviors based on the adolescents’ 
responses to a questionnaire measuring 13 indicators of hostile behavior, nine indicators of warm 
behaviors, and 16 indicators of problem-solving behaviors. Type of friendships (close friend and 
best friend) and length of friendship served as the control variables (Flynn et al., 2018). Flynn et 
al. used three structural equation models of friendship quality to analyze data. Results reflected 
that sons saw their fathers as significantly more hostile than daughters did and that fathers 
positively affect child’s problem-solving ability (Flynn et al., 2018). Overall, both male and 
female offspring imitate one of their parents depending on the behavior (Flynn et al., 2018).  
Research findings support Bowlby’s and Bandura’s theories of attachment and social 
learning while making a point for the importance of a life course perspective (Flynn et al., 2018). 
Fathers who were both cooperative and demonstrated problem solving skills to adolescents 
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influenced how adolescents interacted with friends by showing more rewarding friendships 
(Flynn et al., 2018). Father and adolescent relationships affected daughters’ and sons’ friendships 
differently (Flynn et al., 2018). Whereas positive-daughter relationships led to more satisfying 
friendships, negative-son relationships also led to more satisfying friendships (Flynn et al., 
2018). Flynn et al. (2018) stipulated the reason for this behavior is that males who are not 
content with their relationship with their fathers devote more time building their relationships 
with friends. Flynn et al. described the study to have certain limitations on age groups, 
ethnicities, and urban areas, pointing to a gap within father absence research and its effect on 
sons’ behaviors. The study evaluated the influence parents have on adolescents’ quality of 
friendships and exemplified the possible relational difficulties that can exist between peers when 
a child grows up without a father. Most friendships are forged in school settings and how males 
interact with their peers in the classroom influence their behavior. Males with absent fathers are 
likely to demonstrate less problem-solving skills (Flynn et al., 2018) which can create difficulties 
within the context of the classroom.  
Flynn et al. (2018) highlighted both Bowlby’s and Bandura’s theories by which parents 
influence their children and thus their children’s interactions with their peers, but also presented 
a current theory. When discussing Bowlby’s theory of attachment, Flynn et al. pointed to the 
important role of parental support in children’s ability to build relationships and develop trust. 
Flynn et al. also described Bandura’s social learning theory as a framework that supports the idea 
that children learn social behaviors from their parents that they then later apply to relationship 
with their peers. Finally, Flynn et al. described a life course perspective as a theory where 
adolescents develop relationships with social networks and developmental process. In describing 
a life course theory, Flynn et al. wrote, “Life course theory, in addition to theories of attachment 
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and social learning, suggests that the family environment offers a promising avenue of inquiry to 
further understand the interwoven pathway between parents, adolescents, and the development of 
close and satisfying friendships” (p. 2391). According to the theories discussed by Flynn et al., 
parents influence the quality of the friendships adolescents develop, and gender plays a vital role 
in those friendships. For instance, adolescents with present fathers demonstrated lower levels of 
aggression and antisocial behaviors than adolescents with absent fathers; additionally, growing 
up with both parents positively affects teens’ friendships and experiences with peers (Flynn et al., 
2018; Pitsoane & Gasa, 2018).  
Classroom Behaviors Conclusion 
Father absence yields mostly negative internalized and externalized behaviors in male 
offspring, and such behaviors carry over into the classroom setting (Lee & Schoppe-Sullivan, 
2017). In the general sense, research points to the negative effects of father absence in the lives 
of youth or male youth, but once again, there is a gap because Hispanic males minimally make 
part of father absence research populations. Most father absence research studies take place in 
European nations (Flouri et al., 2015; Wood & Brownhill, 2018), Australia (East et al., 2017), or 
Africa (Pitsoane & Gasa, 2018). Educators who are aware of and understand the needs of males 
growing up without a father can help fill the void of absence by mediating instruction in the 
classroom (Feuerstein et al., 2015), giving second chances for school assignments (East et al., 
2017), and exposing them to male role models who can serve as mentors (Pitsoane & Gasa, 
2018; Wood & Brownhill, 2018). Additionally, much of the research supports Bowlby’s 
attachment theory and Bandura’s social learning theory in regard to how offspring acquire 
behaviors (Flynn et al., 2018; Pitsoane & Gasa, 2018), but these theories do not necessarily 
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provide a solution for improving offspring behavior like Feuerstein et al.’s (2015) Mediated 
Learning Experience (MLE) does, which supports the brain’s capacity for change.   
The Mediated Learning Experience 
An important layer of father absence research and its effects on child development and 
behavior in school is that father absence need not only be physical (Flouri et al., 2015; Pitsoane 
& Gasa, 2018; Pougnet et al., 2011). Many times, fathers may live in the home but are absent 
from children’s lives due to an excess of work outside the home, lack of parenting skills, or 
neglect, affecting how children behave both at home and in school. Feuerstein et al. (2015) 
supported the need for parents to show intentionality/reciprocity coupled with transcendence and 
meaning when raising children. Fathers who are not physically present cannot demonstrate such 
behavior, and fathers who are physically present but absent in the lives of children will also fail 
to demonstrate such behavior. Although Bowlby’s attachment theory is commonly discussed in 
parental absence or presence research, and the concept of learned behaviors through mere 
absorption of presence is fascinating, the theory does not encompass the wholeness of behavior 
development as Feuerstein et al.’s MLE does. Regardless of paternal or maternal presence or 
absence, parents—and guardians in the case of combined paternal and maternal absence—should 
strive to mediate learning to their offspring. Whether the child is learning to walk, tie their laces, 
or ride a bike mediated learning helps the whole child. Nevertheless, not every parent mediates 
instruction and most children go to school. Even if parents do not mediate learning in the home, 
it does not mean the child cannot receive mediation in school. Nonetheless, mediation becomes 
more challenging for the teacher when the child has never received mediation in the home 
(Feuerstein et al., 2015). Parents and educators should work together to mediate learning and 
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cultural values to help shape the character of youth (Feuerstein et al., 2015) growing up in father 
absent homes.  
Summary 
The literature review focused on the types of father absences and the internalized and 
externalized behaviors in offspring growing up without fathers. The literature review also 
presented MLE as a solution for aiding parents and teachers at home and in the classroom to 
effectively educate male students from absent father homes. The methods used in the dissertation 
research study to describe the perceptions of classroom behavioral challenges experienced by 





The purpose of this phenomenological study was to describe the perceptions of classroom 
behavioral challenges experienced by Hispanic young adult males who grew up with paternal 
absence. Phenomenological studies focus on the essence of common lived experiences shared by 
a certain group of individuals (Creswell, 2013), which requires insight of the dichotomy between 
what is seen and not seen (Moustakas, 1994). Therefore, the noema or objective reality of the 
study in question is the phenomenon of growing up without a father, while the noesis or 
subjective reality is the individual perceptions of the Hispanic males who grew up without a 
father (Moustakas, 1994). This study follows Creswell’s (2013) seven defining features of 
phenomenology which entail the need to: (1) describe the father absence phenomenon, (2) 
identify Hispanic young adult males who grew up with similar father absence experiences, (3) 
provide a philosophical discussion for studying father absence, (4) describe the researcher’s role 
of Dasein while intentionally bracketing herself, (5) collect data through a survey and face-to-
face interviews, (6) analyze data into significant themes, and (7) discuss the essence of the entire 
experience.  
Description of Research Design 
Participants 
After Southeastern University’s Institutional Review Board (IRB) approved the design of 
the study, individualized Instagram messages were sent to ten potential participants. Criterion-
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based sampling was used in this study as research participants had to be 18- to 25-year-old 
Hispanic males who grew up in South Florida without a father for some or all their K-12 school 
years. The individualized Instagram messages directed the potential participants to text the 
researcher and included the researcher’s phone number. Eight of the ten individuals invited to 
participate in the study responded to the invitation, but only the first five respondents were 
selected for participation in the study. The text messages explained the study to each of the five 
participants and asked them whether they wanted to be a part of the study; they all agreed to 
participate. The five Hispanic males between the ages of 18 and 25 provided their email 
addresses via text and then were emailed a brief demographic survey. Following completion of 
the demographic survey, the researcher and the participant arranged a day, time, and place to 
meet for the face-to-face interview portion of the study. Each interview ranged between 30 and 
50 minutes in length.  
Role of Researcher 
After a decade teaching in a Title I charter middle/high school in South Florida, the 
researcher developed an interest in the academic achievement and classroom behaviors of 
students whose fathers were absent from the home, in general, and specifically in the Hispanic 
population. Several forms of phenomenological studies require researchers to bracket themselves 
from the study, setting aside their own opinions and subjective experiences related to the topic 
(Creswell, 2013). Writing about researchers’ individual experiences help readers determine the 
level of bias researchers brought to their study (Creswell, 2013).  
The researcher is a Hispanic immigrant who was raised in South Florida. The decade in 
the classroom developed the need to understand the experiences of young Hispanic males 
growing up without a father as well as a genuine interest for the commonalities found in males’ 
70 
classroom behavior due to father absence. Listening to the firsthand experiences of countless 
Hispanic male students growing up without fathers genuinely ignited the desire in the researcher 
to address the father absence issue in education. Therefore, studying the phenomenon of father 
absence and its effects on male students’ classroom behavior may aid educators and 
parents/guardians in their roles and mark the beginning of some positive change within this 
phenomenon.  
According to Creswell (2013), “the researcher needs to decide how and in what way his 
or her personal understandings will be introduced into the study” (p. 83). During the data 
collection and analysis process, the goal was to bracket as much as possible without including 
personal experiences with the phenomenon. Nevertheless, the researcher was Dasein, present, in 
both the interviews and the data analysis. Heidegger emphasizes the reality of the researcher’s 
presence during the processes of the study, making it difficult to fully remove oneself from the 
study (Creswell, 2013; Heidegger, 1962).  
Measures for Ethical Protection 
Before collecting data, the necessary permission to move forward with the study was 
obtained. At the start of each interview, study participants read, signed, and dated a consent form 
which described the research along with the participants’ rights. At the end of each interview, 
participants received a printed copy of the consent form and a $15 gift card for their participation 
in the study. Additionally, as written in the consent form, all participants were given a 
pseudonym when analyzing and reporting the data to protect their identities. All data, including 
video recordings, notes, and transcriptions are stored on a password-protected hard drive in a 
lockbox in a locked room. 
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Research Question 
The goal of the study was to answer the question: What are the perceptions of young 
Hispanic adult males regarding the lack of paternal influence on their behavioral challenges in 
the classroom?  
Data Collection and Analysis 
Instruments 
The data collection process consisted of two sessions. Session one involved a brief, 
researcher-created demographic survey that was emailed to the study’s participants. The nine-
item demographic survey asked participants: (1) their age, (2) who was responsible for their 
upbringing, (3) their highest level/degree of school completed, (4) their mother’s highest 
level/degree of school completed, (5) their father’s highest level/degree of school completed, (6) 
their mother’s country of origin, (7) their father’s country of origin, (8) the number of people 
living in their household while growing up, and (9) the age their father became absent (See 
Appendix A). Demographic survey questions about the highest level/degree of school completed 
as well as household size are important for measuring poverty as father absence, in many cases, 
is the cause for family poverty (Lee & Schoppe-Sullivan, 2017). Additionally, it was important to 
certify that the parents of the study participants were all from a Hispanic background since the 
focus population were Hispanic young adult males.  
Session two was the semi-structured interview. After study participants completed the 
demographic survey, participants communicated dates, times, and places for the interviews. Each 
interview lasted between 30 to 50 minutes in length and was conducted in a public location. For 
each interview, the participants read and signed the consent form (See Appendix B). All five 
study participants signed and dated the consent form on a personal computer using a digital pen 
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and agreed to the interview recording and notes. The interview consisted of five semi-structured 
questions relating to their father’s absence and its effects on their classroom behavior. After the 
interview, each participant received a printed copy of the consent form and a $15 gift card with a 
small thank you note in an envelope.  
Procedures, Validation, and Reliability 
To ascertain validity and reliability, data triangulation including the demographic survey, 
the interviews of each study participant, and the data analysis procedure was used. The data 
collection process started with 10 individualized Instagram messages sent to adult males believed 
to be between the ages of 18 and 25 who had a Hispanic background and had experienced some 
level of father absence in their lives. The individualized Instagram messages asked the potential 
participants to text the researcher and included the contact phone number. The message did not 
include any information about the study. The reason for the study, the two sessions, and the gift 
card were explained through text messages to each of the five possible participants. Each 
participant agreed to take part in the study and provided his email address. Participants then 
received the demographic survey; as participants completed the demographic survey, a day, time, 
and place to meet with each participant for session two was arranged.  
After the interviews, the researcher transcribed and verified each audio-recorded semi-
structured interview verbatim and individually emailed the transcripts to the study participants 
for validation. Sending the transcripts to each participant is the validation process of member 
checking (Creswell, 2013). Once the validated transcripts from study participants had been 
received, the analysis process commenced with four coding passes. According to Saldaña (2013), 
“coding is a cyclical act” (p. 8). Saldaña recommended working within and across the transcripts. 
More than one cycle of listening, reading, analyzing, highlighting, and synthesizing the interview 
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transcripts was necessary to generate the codes to grasp at the meaning of the lived experiences 
of the five participants who grew up without a father. The researcher worked within the 
transcripts throughout the first three coding passes and generated meanings from the significant 
statements and phrases which developed from the analysis. During the fourth coding pass, all 
five transcripts were analyzed again to test the significant statements generated from the first 
three passes.  
Data Analysis 
For the first three coding passes, the table tool within a Microsoft Word document was 
used to create a four-column table for the interview questions; participant responses; key 
statements, quotes, and codes; and notetaking and bracketing. Notetaking was implemented for 
the entire coding process for bracketing; for writing reflections, analyses, and participant 
similarities; and for making connections with research findings. The first coding pass was the 
pre-coding stage where significant quotes, phrases, or paragraphs of information were 
highlighted in yellow. Then, for the first coding pass, any repeated ideas or phrases throughout 
each transcript were highlighted in blue. At the end of every coding pass for each participant, the 
main ideas were coded into five or six possible themes. Similar color codes were kept for related 
ideas within each transcript. For instance, examples of participants with a respectful relationship 
with their absent father and examples of participants with no communication with their father 
were highlighted in light gray. During the second coding pass, five or six new color codes were 
highlighted within each transcript. Before initiating the third coding pass, the 26 total codes for 
all five participants were analyzed and categorized according to similarities found within the 
diction and phrases of the codes which led to five new color codes: relationship with mom, 
relationship with father, always stayed in school, friends are family, and self-concept. The third 
74 
coding pass included the five new color codes. Finally, for the fourth coding pass, the four core 
interview question categories: absence, behavior, present and future relationships, and closing 
question were divided into four separate files and into a table with seven rows: one for the 
question, one for each participant, and one for the analysis. The fourth coding pass confirmed the 
five codes making them into themes (Saldaña, 2013). 
Summary 
The research methodology was used to describe the perceptions of classroom behavioral 
challenges experienced by Hispanic young adult males who grew up with an absent father. 
Chapter 3 included the research design with a description of the five study participants, the 
researcher’s role of bracketing while being Dasein, and the measures for ethical protection. Then, 
the chapter focused on the research questions guiding the interviews, the instruments, 
procedures, and strategies to establish validity and reliability, and concludes with the foundation 
of the data analysis process. Chapter 4 will explore more in depth the results of the data analysis 
for this study.  
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IV. RESULTS 
The purpose of this phenomenological study was to describe the perceptions of classroom 
behavioral challenges experienced by five young adult Hispanic males who grew up without a 
constant paternal figure. Chapter four reflects the sixth defining feature of phenomenology as 
stated by Creswell (2013), the analysis of data into significant themes. The goal of 
phenomenology is to arrive at an essence of the lived experience of those who share in the 
phenomenon by describing what the five individuals have in common (Creswell, 2013). 
According to Husserl’s phenomenological transcendental philosophy the existence of an object is 
reliant on the subject (Husserl, 1931, as cited in Moustakas, 1994); thus, father absence was seen 
as the object of the shared experiences of the five young adult Hispanic male subjects. Father 
absence may be the outcome of learned generational and societal patterns, while the perceptions 
of the study participants reflected the essence of their lived experiences as sons, students, and 
future fathers. Feuerstein et al. (2015) wrote that transcendence is what makes one human, and 
the shared experiences of the five Hispanic sons reflected an essence of what was loss during or 
after their birth, the reality of going through school without the guidance of a father, and the hope 
of a better future.  
Methods of Data Collection 
Creswell (2013) sees data collection as a cyclical act of related activities. A demographic 
survey and a semi-structured interview guide were used to answer the overlying research 
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question: What are the perceptions of young Hispanic adult males regarding the lack of paternal 
influence on their behavioral challenges in the classroom? The first method of data collection 
was a nine-question demographic survey (Appendix A). Question one addressed the 
age of the participants. Study participants were between the ages of 20 and 22 during the time of 
both the survey and the interview. Question two of the survey asked participants to fill-in-the-
blank in response to who was responsible for their upbringing. Four participants typed in a 
variation of the word mother: “my mom”, “my mother”, and “mother” while one participant did 
not know how to respond. Survey questions three through five asked the level of education of the 
participants, their mothers, and their fathers. Figure 1 displays participant responses. 
Figure 1 
Highest Level of Education 
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the five Hispanic young adult males who grew up without a father. A pseudonym was given to 
each participant, and participants were aware of their individual pseudonym. From this point 
forward, study participants will be referred by their pseudonym. Danny and Koala were born in 
the United States while Francisco was born in Mexico, Liam in Venezuela, and Tiesto in Peru. 
Question eight referred to the number of people living in the household while growing up. 
Danny, Francisco, Koala, and Tiesto responded 3-5 people and Liam responded 2 people. Figure 
2 reflects the final question and the participant responses. 
Figure 2 
Age of Father Absence  
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chairs decided on five semi-structured interview questions with several sub-questions to design 
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the interview guide (Appendix C). Creswell (2013) recommends phenomenological researchers 
to interview anywhere between 5 to 25 people which is why criterion-based sampling was 
implemented to determine the five study participants. After Danny, Francisco, Koala, Liam, and 
Tiesto completed the demographic survey, a date, time, and location was arranged for the 
interviews. According to Creswell, qualitative researchers Rubin and Rubin view the sequence of 
the interview process as unfixed where the researcher can select varying interview sites and 
modify research questions accordingly (Rubin & Rubin, 2012, as cited in Creswell, 2013). On 
average each interview lasted between 30 to 50 minutes, was held on a weekday during the 
evening, and at a public location like Starbucks, Cici’s Pizza, and Fuddruckers. Liam was the 
only interview participant who the researcher interviewed through Google Meet, a live video-
chatting platform, because he was out-of-the-state at his university campus. Liam’s interview 
was the only interview to occur during the afternoon. Before the start of each interview, the 
researcher re-explained the purpose of the study, gave participants time to go over a digital copy 
of the consent form using a Microsoft Surface Pro 4 computer, and reassured participants of the 
confidentiality of the study. All study participants reviewed and signed the consent form using a 
digital pen. The consent form was emailed to Liam, and Liam emailed the signed consent form. 
At the end of each interview, study participants received an envelope with a thank you card, a 
$15 Starbucks gift card, and a paper copy of the consent form. Liam already had an email copy 
of the consent form, and he received a digital $15 Starbucks gift card via text through Amazon 
with a thank you text message. During the interviews, some of the interview questions were re-
worded, so study participants had a clearer understanding of the questions, and a computer was 
also used to record the audio of each interview while important notes were typed throughout the 
interview.  
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Following each interview, the researcher reflected on the participant responses by writing 
down several reminders and possible themes. Once the five interviews were completed, the 
researcher began transcribing each interview verbatim and then emailed participants a copy of 
the transcript as part of member checking. Danny, Francisco, Koala, Liam, and Tiesto all 
validated the interview transcripts. Then the researcher began the data analysis by going through 
four coding passes. Figure 3 demonstrates the four coding passes adapted from Creswell’s (2013) 
template for coding a phenomenological study.  
Figure 3 
Detail Steps of the Four Coding Passes 
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The research question guiding the study was: What are the perceptions of young Hispanic 
adult males regarding the lack of paternal influence on their behavioral challenges in the 
classroom? To answer the research question and reach the essence of the phenomenon, an 
interview guide was implemented which included four categories: absence, behavior, present and 
future relationship, and closing question (Appendix C). The perceptions of the study participants 
regarding the lack of paternal influence on their behavioral challenges in the classroom were 
expressed during each interview. 
Danny 
School was a safe environment for Danny because, at school, he found friends and 
teachers to help him cope with problems at home. Danny’s father left for the second and last time 
when he was 12 years old. Danny explained that he had a phone-based relationship with his 
father but felt such a relationship did not suffice. In school, Danny was outgoing and the 
cognizant class clown because he knew how to differentiate between right and wrong. Danny 
made sure to complete homework assignments to avoid confrontations with his mom and 
negative phone calls with his father. With schoolwork, Danny would do the bare minimum so 
long as he earned a passing score. According to Danny, plenty of cheating and “guessing 
awesomely” was involved. Danny described his teacher, Mr. M as the male role model who 
made a difference in his life. Observing, imitating, and taking Mr. M’s advice helped Danny 
receive some of the direction he was looking for although Danny would have preferred the 
advice to come from his parents. Danny expressed, 
But I’m just saying like, expose me to that type of like, to that subject. You know like, oh 
like I’m getting, I’m starting to like women, okay educate me on it. Like what does that 
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entail? Where does, where does me liking the opposite sex lead into? You know, what are 
those consequences? That’s something Mr. M. gave me. So I was aware of these things, 
but it would’ve been better to establish that in, in the household, compared to like, you 
know, where I’m escaping my household because eventually wherever I’m escaping it’s 
cause it’s my house, I’m gonna have to go back. You know. 
At home, Danny struggled with the dichotomy of his mom’s parenting style versus his father’s 
parenting style had his father been present. Nevertheless, Danny felt his father did an excellent 
parenting job even if a lot of their relationship growing up occurred through the phone. Danny is 
the only participant who explicitly stated, “I love my dad.” Currently, Danny is one year away 
from earning a bachelor’s degree in physical therapy.  
Francisco 
During the middle of Francisco’s fourth-grade year, his father was incarcerated. Soon 
after, his family moved to the United States to begin a new life without his father. Francisco 
described the changes as toilsome for everyone especially his mom; his mom had to be both 
mother and father, bear the pain of losing her husband who had an irresolute jail sentence, and 
raise her boys in a foreign country. When Francisco’s father was present, misbehavior was not an 
option because he had a strict parenting style. Once his father left, Francisco’s behaviors at 
school altered because his mom was more permissive. Francisco recalled how he was constantly 
joking and talking excessively in class; he was a class clown but not a troublemaker because his 
father’s influence remained. Like Danny, Francisco had a phone-based relationship with his 
father, yet he never initiated the calls. Despite the distance, when major decisions had to be 
made, Francisco’s father had the last say. At some point during the end of high school, Francisco 
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realized the need to change his behaviors at school. Today, Francisco is working toward finishing 
his collegiate experience. Francisco recalled his changes in behavior,  
So, growing up, my dad would implement good grades a lot, but he wasn’t very um 
constant in checking them and stuff. He would just go more by word of mouth from my 
mom, and my mom wasn’t very of like a strict parent, for say, when it came to grades. 
But when he finally came out of the picture, and I started growing up, especially high 
school, I became to realize that you need good grades to become something in this 
country and that college was the right choice for me, so I became a lot – I became a lot 
more serious about college, about school, education itself. And I started getting good 
grades, honor roll, and stuff like that.  
Koala 
At the age of five, Koala went into the foster care system, making him the only study 
participant to have experienced the loss of both his biological and adoptive parents. Koala has no 
recollection of his biological parents as he said he was too young to remember; therefore, the 
demographic survey and interview questions are based on Koala’s experiences with his adoptive 
parents. Koala was adopted alongside his two younger sisters. After the adoption, Koala said he 
felt loved for the first time. The summer before Koala’s senior year, his adopted mom died from 
a heart attack. Unfortunately, Koala’s adopted father coped with his wife’s death by using anti-
depressant pills and consuming alcohol, while Koala became depressed and started 
experimenting with drugs. When Koala lost his mom, he also lost his father, and for Koala losing 
both parents was like he never had anyone to start off with. Koala was in and out of his house 
during his senior year. Initially, when the fights with his father became riotous, Koala moved in 
with a friend and began working at a car wash. Despite Koala’s unstable home life, he remained 
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in school. In the classroom, Koala was lethargic, but some teachers gave him second 
opportunities to improve his grades. At times, Koala cheated his way through assignments and 
exams so long as he passed. Acting like the class clown in the classroom and out in the school 
hallways and restrooms were some of the joys Koala experienced along with friends and his 
girlfriend at the time. Koala recalled kissing girls in the hallways and smoking in the restrooms. 
Koala also argued and fought with his peers at school. On one occasion while in the classroom, a 
classmate spoke poorly about Koala’s mom and Koala immediately initiated a fight. Koala 
described the experience when asked about his changes in behavior at school (Appendix C) and 
said,  
Oh, oh my God. I did, as soon as I ride to school, I really didn’t care about my grades. I 
just wanted to go to sleep. I didn’t care about anybody else. I didn’t even talk to my 
friends. I was super depressed. Like I was always having problems with people, like 
getting into fights. There was one time that this kid, bro, he was so stupid, it was in class 
and this was like right when I was starting senior year. This kid comes out of nowhere 
and goes, “Oh” something about “Oh I f’d your mom.” Like that in front of everybody. 
My boys were there. They were looking at me like, “Koala, calm down bro. Don’t do 
nothing; don’t do anything stupid.” But I didn’t care. He triggered that. Bro, I got so 
pissed, I threw the chairs. Everyone around me, I didn’t – I don’t know how I got this 
strength out of nowhere. I threw the chair like that. (Hand movements to show how he 
threw the chair). Sent two people flying like that. And it went boom. I’m like, “Yo, I’m 
coming after you.” I moved my chair; I slammed that shit on the floor, and I throw it and 
I go walking up to him. The teacher goes right in front of me goes, “Nigga, you ain’t 
gonna do shit.” 
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After his mom’s death, Koala’s personality changed; he was no longer the outgoing and energetic 
student he once was but stated that he was “the loner in the corner.” Nevertheless, Koala made 
sure to graduate high school for himself and to prove to his father and family members he was 
not a delinquent. According to the demographic survey, Koala stated he has some college as part 
of his educational attainment.  
Liam 
When Liam was seven years old, his father abandoned him. Liam and his mother went 
months without hearing from him. Liam tried calling his paternal grandmother to reach his father 
to no avail. Liam and his mother finally heard from his father through a lawyer. Liam suffered 
his father’s abandonment because prior to his absence, he was Liam’s primary caretaker. Once 
his father left, Liam’s mother adopted both parenting roles. Both of Liam’s parents are medical 
professionals from Venezuela and their separation brought a battle for assets, and Liam and his 
mother struggled financially. In fact, dividing their assets was only the beginning of the financial 
struggles. Liam was in a private Catholic school in Venezuela at the time of the separation. When 
his mom started taking him to school, they would continuously arrive late which was frowned 
upon, but his third-grade teacher was very understanding of the situation. Liam shared that he 
was bullied and would constantly seek approval from his teachers, so he excelled academically 
except during his fourth-grade year when his father’s absence was still recent. At age 13, before 
moving to the United States with his mom and stepfather, Liam tried to communicate with his 
father about his abandonment to make peace before leaving, and his father apologized but gave a 
poor excuse for his abandonment. In the United States, Liam excelled at school and used his 
grades to seek approval from others including his father with whom he now has a poor phone-
based relationship. Upon reflection, Liam recognized that he developed unhealthy patterns from 
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his childhood when trying to seek others’ approval, and that his father’s absence was a product of 
a generational pattern. Liam recently graduated with a Bachelor of Science in Psychology. 
Liam’s response to how important it was for him to do well in school (Appendix C) was,  
But also, like, when I regained like contact with my dad, I was also looking for his 
approval of like – now I see that subconsciously was I need his approval, so he won’t 
leave me again. Um, but at the time I was like, oh like I just wanna make him happy, 
whatever. Um, so, the beginning was like really hard to like prove myself to him just 
because he’s someone who doesn’t really communicate affection well uh and/or like 
approval of something. So, like, and this happened all the way through high school. Also, 
like if I got, like I had six classes, and I got – if I had five A’s and one B, he would be 
like, “Then why did you get a B?” And I’m like, “Okay…yes, yes, yeah.”  Um, and this 
happened many times because almost, every nine weeks um, every nine weeks in um…in 
high school I would get, I would always get five A’s and then I would get a B in math 
because there was a lot of homework. Honestly. And it’s because I didn’t want to turn it 
in. Uh, yeah so, it’s, um. Yeah, so like he would always, so then I think like towards the 
end of high school, I got tired of like proving myself to him and also I feel like the 
distance helped because in high school I was already here in the states and he was far 
away so I just kinda like stopped caring. Like, okay. Like, “I see that I’m never going to 
get your approval, so like then, why keep trying really? 
Tiesto 
Tiesto met his father, for the first time, when he was 17 years old. Tiesto’s grandmother 
was his primary caretaker during his elementary school years in Peru. Tiesto felt that he really 
did not have a mom and much less a father growing up; he did not see his mom for six years 
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because she was in the pursuit of the American Dream. In Peru, Tiesto played every sport 
available, was outgoing in school, and did well in his classes because his grandmother prioritized 
Tiesto’s education. Before leaving Peru, Tiesto’s mom enrolled him in English courses so he 
would not struggle with the language upon coming to the United States. Moving from Peru to the 
United States brought about a lot of changes; soccer became Tiesto’s focus. When Tiesto started 
school, his outgoing and careless behaviors resulted in negative consequences as he engaged in 
fights with his peers. In fact, his mom took him to a psychologist, and the psychologist 
determined Tiesto had ADHD, but his mom denied the diagnosis. As Tiesto transitioned from 
middle school into high school, he had a personality altering experience with a young lady from 
school which made him more self-conscious and less outgoing. The only reason Tiesto cared 
about going to school and maintaining a passing grade point average was so he could play soccer 
both at school and for clubs. Tiesto hated school, was the average student, cheated when 
necessary, but completed high school. When asked about his classroom behaviors (Appendix C), 
Tiesto stated,  
Uh, I guess in the beginning, in Peru and like, to a certain extent here, I was pretty 
outgoing. Like I really didn’t care. You know, like those kids that don’t have, they don’t 
have like, have like, I didn’t have shame. Like, I would just do things and I didn’t care 
like if people called me crazy or like mal criado (miscreant), whatever. I was like oh 
yeah, whatever. Like one of those. I didn’t want to say I was hyper, but I kinda was in a 
way. It got to a point that some psychologists said that I had ADHD…Then my mom 
denied it she was like, “No, my son – he doesn’t have that.” But, cause you know, I was 
really hyper. I really specially when I came here. I used to get in a lot of trouble at school. 
But yeah. Like fighting, um getting detentions a lot, getting suspended a lot, and just like, 
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honestly, like stupid things. You know, like now that I think about it. Well, when we’re 
little so we really don’t see the consequences. So yeah, that’s… Yeah, I guess that’s, that’s 
how I was in school. 
Soccer was Tiesto’s primary dream and school his secondary plan. At times, Tiesto wished he 
had a father who would watch him play soccer or even wished his mom or stepdad would show 
their support during games. For Tiesto, meeting his father for the first time in a trip back to Peru 
proved to be an uncomfortably awkward experience. Tiesto and his father had no real 
communication. In the fall, Tiesto will begin a graduate program as part of his secondary plan.  
Themes 
Tell me you love me, tell me everything gon' be okay 
Tell me you love me, tell me you love me and you gon' stay 
Tell me you love me, tell me you love me, won't go nowhere 
Tell me you love me, tell me you love me 
⎯Juice WRLD & Trippie Red, Tell Me U Luv Me 
 
Phenomenology is both a descriptive and interpretive process of the meaning of the lived 
experiences of study participants (Creswell, 2013). Themes are yet another response to the 
research question and a method for reaching the essence. Five themes developed from the 
findings of the study: relationship with mom, relationship with father, always stayed in school, 
friends are family, and self-concept. Each theme was relevant in the lives of Danny, Francisco, 
Koala, Liam, and Tiesto and provide a deeper glance into their experiences of growing up 
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Relationship with Mom: “So, my mom became my father and mother figure” (Francisco). 
Close relationship with mom and issues with mom are the two codes which form the first 
theme. Growing up, Francisco, Koala, and Liam had a close relationship with their moms while 
Danny and Tiesto had many issues with their moms. For Francisco, his mom is the strongest 
person he knows because she took on the role his father was unable to do. Despite her personal 
struggles, she made sure to raise her boys as best she could. Francisco never had a need to talk 
about his father’s absence with anyone because his mom was always present. During the 
interview, Francisco said,  
Cause, since my mom played such a good role of like being a mom that I never really 
truly had any like, like, like it never felt like my dad’s absence was like a big problem in 
my life or something I should share with people that would affect me that much.  
Koala also had a close relationship with his mom. Her death triggered his depression and 
recurring problems with his father. After the interview was completed, Koala wanted to continue 
sharing more of his life. He stated, “And then, another thing, ever since I lost my mom, I really 
didn’t care if I lived or not. If I die the next day, I don’t care.” Koala’s mom had been the person 
who kept his family united. When Liam’s parents separated, they asked Liam who he wanted to 
live with, and Liam chose his mom. When Liam’s father left, Liam’s mom became his primary 
caretaker who would inspire him to purse higher education and graduate with a Bachelor of 
Science in Psychology. Liam said that parents should be the “champions” of their children, and 
Liam’s mom provided the support Liam needed to attain academic success.  
In contrast, Danny and Tiesto had dissimilar experiences with their moms. Danny 
experienced issues with his mom because of the comparisons Danny made between his parents’ 
discordant parenting styles. He said that his father’s “parenting style was exposure.” For 
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example, instead of only explaining the consequences for drinking alcohol, Danny’s father would 
have also let him taste the alcohol, while his mom’s response would have been, “No, cause I said 
so.” Several times Danny ran away from home and later would focus on extra-curricular 
activities at school, such as track, to spend less hours at home. Communication between Danny 
and his mom was poor which was also the case between Tiesto and his mom. In the pursuit of the 
American Dream, Tiesto’s mom was absent for six years of Tiesto’s life. At the time, Tiesto only 
understood his mom was absent. After six years, Tiesto’s mom was able to bring Tiesto and his 
grandmother to the United States. Once in the United States, Tiesto struggled to communicate 
effectively with his mom especially on matters concerning masculinity. From the absence section 
of the interview, Tiesto said,  
I feel like it was tough maybe cause that’s like, I never had like that confidence to speak 
to my mom about certain things. It was mainly like the presence of a mother that I needed 
most cause I knew that – cause I never actually kind of heard of my dad that much when I 
was a kid. I needed – I mean, cause I needed – I mean my mom was here, but she wasn’t 
there. I did not see my mom for six years.  
Despite the issues Danny and Tiesto experienced with their moms, their moms remained their 
primary caretakers. Whether the relationship was positive or at times negative, Danny, Francisco, 
Koala, Liam, and Tiesto had relationships with their moms. Their moms provided the financial or 
emotional support study participants needed while growing up.  
Relationship with Father: “I wish, like, you know, I had a dad to do that for me” (Tiesto).  
No relationship with father seemed an inevitable theme; however, the five study 
participants had or have some form of relationship with their fathers. Similar to the previous 
theme, relationship with father has an uneven balance within the five experiences of each study 
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participant. Father absence, level of communication, phone communication, fear of father, 
respect of father, and generational pattern of father absence were the codes associated with this 
theme. Danny loved his father despite his father’s absence and had genuine respect for his father, 
even a profound sense of admiration. Respect of father was one of the codes presented earlier in 
the coding process and in Danny’s case, the respect for his father was not inflicted by fear but 
from consistent communication through the phone. School was a main topic of conversation for 
Danny and his father; he was not worried about Danny’s specific grades but wanted to make sure 
he was passing and staying in school. Danny recognized that his father was trying to do his best 
despite the generational pattern of father absence in his father’s life. Danny said,  
I had to make my own decisions cause it’s not like he was there or like holding my hand 
the whole way or anything. So like, if I ever felt like I wanted to go to a certain college 
that was on me or if I felt like I wanted to drop a class, or even enroll in a semester, or 
take a break or not, or whatever – that was me. And he just called for an update like, 
“Hey what’s going on?” “Oh, I’m going through these classes.” “Oh, okay, you passing?”  
“Yeah. I’m passing; they’re pretty easy or they’re hard, you know it affects my schedule 
this way or whatever.” But you know, as long as he, he felt like I was genuinely like, you 
know, taking school seriously, like, he didn’t, he didn’t care. He didn’t even; honestly, I 
don’t think he cares how long it takes as long as I’m doing it. Cause he – I know that he 
didn’t have that opportunity like in Colombia or in Puerto Rico like and um in his case 
he, he had it worse cause, you know, my dad like, my dad left the house like 11 to 13 
whatever. But I still had him like a phone call away. My dad’s father passed away at the 
age of eight. You know, he didn’t have his own father figure and he had to grow up on his 
own, so I guess that’s where I got it from.   
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Additionally, Liam and Francisco both mentioned they respected their fathers, but Liam 
did so from the desire to gain his father’s approval and Francisco’s respect was motivated more 
by fear. From the moment his father left the family, Liam, age 7 at the time, had a poor and 
distant relationship with his father. When he moved to the United States at age 13, Liam barely 
spoke with his father by phone. Liam’s focus was to excel at school so he could gain the 
approval of his father, but his father never seemed to be satisfied with Liam’s academic success. 
However, like Danny, Liam understood the unhealthy generational pattern of father absence 
stemming from his own father’s relationship with his grandfather. Liam’s father also experienced 
father absence. Presently, Liam is trying to get rid of those unhealthy patterns of behavior and 
said he has a relationship with his father because of his step siblings; if it were not for them, he 
doubts his relationship with his father would even exist.  
After his father’s absence, Francisco demonstrated more outgoing and talkative 
classroom behaviors. Although his father was no longer around, Francisco was not a 
troublemaker in the classroom because he was unable to forget his father’s instructions. Since his 
father’s absence, Francisco and his father have maintained a phone-based relationship in which 
his father initiates the succinct monthly calls. Francisco described himself as being completely 
different from his father. Whereas Francisco is openminded, his father is narrowminded creating 
more than a physical strain on their relationship. Reflecting on his father’s choices and absence 
made Francisco realize the importance of doing something better with his life; therefore, he 
corrected his behaviors in the classroom with ample time to get into college. Today, Francisco 
said he has a cordial yet distant relationship with his father, but their relationship does not 
necessarily resemble an idealistic father-son relationship.  
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After his mom’s death, Koala’s relationship with his father declined. Koala’s senior year 
of high school was permeated with endless arguments, fights, and confrontations with his father. 
In school, Koala was also arguing, fighting, and confronting his peers. Nevertheless, Koala made 
sure to graduate high school so that he could negate his father’s pessimistic opinions regarding 
his future. Presently, Koala is the only one of the five participants to have no communication 
with his father. Koala shared one of his final confrontations with his father during the interview, 
I don’t talk to him. We don’t talk at all. I have no communication with him. Thank God I 
don’t. I just want to focus on myself, better myself as a person. Like I get it, to not hold 
grudges but for real dude, he – cause of him, I couldn’t actually really start college. Like, 
really. I really couldn’t start college. I had to have him sign a paper; he said, “No.” And I 
went back to him and I even told him, “Yo I’m sorry bro; like I’m sorry I left the house; 
I’m sorry we got into a fight. Let’s bury the hatchet, man, like come on. Let’s at least try 
to be friends and whatever.” He didn’t even sign the paper, at all. At all. He said no. I had 
to bring my friend to intimidate him to sign the damn paper. Yeah, like it had to be like 
that. I couldn’t start college cause of him. And look at me. I’m doing college by myself. I 
started college by myself. I didn’t need no one’s help. Man that shit got me pissed. You 
have no idea. I wanted to start college already.  
Tiesto does not have a relationship with his father because he only met his father twice. Tiesto 
said that meeting his father was the most awkward experience of his life. Tiesto described his 
first encounter with his father, 
When I first met him, it was the awkwardest thing ever. Cause like we – they invited my 
grandma, from my dad’s side, invited us over to his house. She literally closed down her 
entire business just to see me and she cooked everything I wanted, and when I finally met 
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my dad – he wasn’t even there when I just arrived. He was working and then he came. I 
saw him. I hugged him. But it was, you know that hug that when you’re hugging a 
random person…It was like, “Oh hey, okay.” And then we sat down in front of each other 
and we barely even spoke. Like we, we just said, “Hi” and that’s it and “Bye,” probably. 
After meeting his father on two separate occasions, Tiesto has been hesitant to continue 
developing a relationship with his father. Tiesto described his father as an alcoholic, adding to 
the uncertainty of furthering their relationship. Tiesto’s mom has encouraged Tiesto to contact his 
father with the hope Tiesto can be a person of positive influence in his father’s life. Nevertheless, 
Tiesto does not feel he can begin to establish a phone-based relationship with his father as his 
father has not made the attempt to initiate a relationship with his son.  
Overall, study participants do not hate their fathers, but their father’s absence did cause a 
strain in their communication and relationship throughout their lives. Most study participants 
expressed an understanding for their fathers’ absence but concluded that life would have been 
easier had their fathers remained. For instance, Danny expressed,  
I can’t do nothing but thank him, and understand that, you know, his relationship with my 
mom eventually grew unhealthy. And again, I don’t – at some point in time, I did blame 
my mom, but I was a lot younger. But now, like, I just understand just things didn’t work 
out, and it’s not my relationship, so I don’t need to know, or care to know that stuff about 
it. I just know everybody had they part.   
Always Stayed in School: “Damn, like if I wanna succeed, like I have to go to school” 
(Danny). 
Always stayed in school was an in vivo code taken from Danny’s interview, but a 
resonant theme in the lives of each participant. Growing up without a father was the motivation 
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to study more and do more with their lives. Danny, Francisco, Koala, and Tiesto had similar 
school behaviors. In the classroom, Danny and Francisco were outgoing, energetic, and 
relational. Danny recounted the time where his uncontrollable laughter almost caused his Civics 
teacher to terminate an important exam. Francisco remembered how his excessive talking would 
distract the class from the lesson. Both Danny and Francisco described their classroom behaviors 
with terms like “clowning” and “joking.” However, Danny and Francisco emphasized that they 
were not troublemakers.  
Similarly, Koala and Tiesto were also outgoing, but within their behaviors, they were 
reckless and indifferent. Early on, Koala’s teachers found him to be overactive and disruptive in 
class. His mom had files with every teacher note describing his behaviors. Koala recalled,  
Okay, um, when I first started school, I was a savage. I didn’t care. I was super energetic.  
I never focused in class. I was always swinging around tables, jumping off of chairs, 
kissing other girls when I’m not supposed to, yeah, sneaking into girls’ bathroom, just 
being like, just a pain to all my teachers. And you can – if my mom was alive at this time, 
she would tell you all the complaints. She had all, all the letters of every teacher that 
complained about me in a folder, in a folder. You could literally read, “Oh Koala behaved 
bad today; he did this, this, and that.” 
Later, in the absence of both his parents, Koala’s classroom behaviors were characterized by 
cheating, fighting, sleeping, skipping school, and drinking as well as anxiety, loneliness, and 
depression. Like Koala’s teachers, Tiesto’s teachers also found him to be hyper and disruptive in 
the classroom. Tiesto’s mom took him to a psychologist and did in fact find that he had ADHD 
but denied the diagnosis. After experiencing an emotionally cathartic relationship with a girl 
from school, Tiesto said his behaviors changed. Tiesto was no longer outgoing in the classroom 
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or in his relationships, but rather, became hesitant and introverted. Later, during high school, 
Tiesto said that he hated school and maintained average grades so that he could play soccer.  
Liam was the only outlier. Liam hid behind his grades and his teachers for protection 
because he was bullied by his peers. Liam said he internalized his father’s absence and was 
mostly introverted while at school. During high school, Liam focused on excelling in his classes 
with the hope of impressing his father. Liam was also mindful and respectful of school authority 
because he knew his father would disapprove of any academic misbehavior. Throughout college, 
Liam identified unhealthy behaviors from his childhood like the need to prove his worth to his 
professors and friends. Liam made the decision to rectify those behaviors, and he said 
verbalizing his feelings proved helpful.  
None of the participants mentioned specific teaching strategies teachers or counselors 
would implement to help them with their fathers’ absence, but they did recall teachers who were 
present during some of their most distressing moments. Danny described how the changes that 
were happening at home had a direct impact on his staying in school. Danny stayed in school 
because it was a safe environment compared to the ambivalence he might find in his home. 
Danny said his teachers and specifically his history teacher, Mr. M, supplied the advice he 
needed at the time. Danny described Mr. M as his mentor, his father figure, and role model. Mr. 
M was someone Danny looked up to during those times when he needed his father’s guidance. 
Although Francisco was not forthcoming about his father’s absence, he developed close 
relationships with some of his teachers and recalled discussing school drama and the lives of 
others with his teachers. Despite his outgoing behaviors, Francisco explained he had respect for 
his teachers. Both Koala and Liam saw their teachers as people who would help them out once 
they became aware of their father absence situation. Liam recalled how his third-grade teacher 
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was more lenient and understanding of what was happening and that he is grateful for it and 
should probably tell her one day. Koala said that several of his teachers would help him by 
giving him easy opportunities to earn better grades, and he would ensure to accomplish the tasks 
given to him. In fact, during the interview Koala expressed his gratitude toward those specific 
teachers. Even though Tiesto hated school, he had a teacher Tiesto called his “angel.” When 
discussing academic behaviors, Tiesto said,  
Yeah, but it got to the point that I almost failed sixth grade, uh, but later that year, I think 
I started getting help. And I had this one professor that I saw as like my angel cause every 
time I would get in trouble, for some random reason, she would pop up. 
Regardless of their absent fathers, remaining in school mattered to the study participants. 
At times, the study participants were lazy and might have cheated occasionally, but they all 
graduated high school and went to college. Having immigrant parents or being immigrants 
themselves played a substantial role in their desire to succeed and the realization that graduating 
high school and going to college would be a way to gain approval from their fathers and family, 
as well as a way to succeed in this country. Danny described it like,  
Um, my parents always pushed school, cause you know, I guess being like uh they’re 
being you know, they were immigrants, you know. Um, my dad like wasn’t even a citizen 
yet, and he’d always express to me, when he was around though, how he didn’t get an 
education cause his mom didn’t push him to get one and he didn’t like school, and he 
tried it out and he didn’t, you know, care enough for it and, so he really pushed it on, like 
he pushed it on my older brothers and he pushed it on me. And, you know, and I think my 
older brother did drop out right before he got his bachelor’s so like that did annoy my 
father. So, you know my dad wasn’t being a, you know, he wasn’t being very 
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authoritative about it, but he was still like, “How’s school?” “Oh, school’s good.” “Okay, 
alright.” Like as long as like I was doing good in school. 
Staying in school was a recurring theme in the lives of the study participants because their moms 
and at times their fathers reinforced the need to study and go to college to be successful as to 
avoid similar difficulties they went through to achieve the American Dream.  
Friends are Family: “Um, really my friends were basically my family” (Koala).  
Positive or negative friendships, support from other family members, and relationships 
with girls are the three codes to make up this theme. When things at home were not going well, 
friends, other family members, and girlfriends became the greatest support for Danny, Francisco, 
Koala, Liam, and Tiesto. Danny said his friends and his girlfriend were his backbone during his 
parents’ divorce. Several of his friends were going through similar situations so they could relate 
to each other. When asked about his friendships at school Danny expressed,  
Like I’m very big on friendship cause when those times were tough, I, I always had 
somebody to talk to. Whether if I still talk to them to this day or I stopped talking to them 
a year after. I still always had somebody that I would listen to and they’d listen to me. So, 
and that’s just like friends wise, you know. 
Francisco’s friends also played a key role in his life. In the absence of his father, Francisco 
became closer to his friends. When asked about his friendships and relationships with teachers at 
school, Francisco said, 
So, I think that like not having a father figure made me get closer to my friends at some – 
at a point. And my, um, my teachers and like authority I would, I would build like close 
relationships with them because I wouldn’t be able to build a relationship with my father 
99 
or any – and um my brothers were also like – we were very different. We grew up very 
differently, so I feel like I grew really close to my friends and teachers.  
Koala’s friends literally became his family. When he left his father, a friend opened the doors of 
his home for Koala. Today, Koala lives with a friend he calls “brother.” Koala provided a clear 
description of his friends being his family when he stated, 
Um, really my friends were basically my family. It was just all straight boys. Alain, 
Isaias, Guillermo, Normandy, Juancho, Rodolfo (pseudonyms). Those were my boys; 
those were my friends I’ve known since middle school. I’d known a couple since 
elementary, and one of them I’ve known since Boy Scouts. Since Boy Scouts. Like, 
Jesus, we’re one big family. 
Liam and Tiesto developed friendships with their stepfathers. The support Liam did not 
receive from his father, he found in his friendship with his stepfather. Liam expressed joy when 
talking about his relationship with his stepfather. Liam described their friendship as “organic” in 
comparison to his relationship with his father. Liam said, 
With my stepdad like I can just call him and be like, “What are you doing? What are you 
up to? What are you gonna do today?” Uh, and that’s way different. I think my 
relationship with him is more organic. And if, and also like, I don’t, with my stepdad I 
don’t need to constantly look for approval. Um, he just, I dunno, for him most of the 
things I do are just great, and I’m like, even when I mess up, he’s like, “Oh you’re great.” 
I was like, “You’re lying, but thank you.” 
When Tiesto came to the United States, his stepfather became an unlikely friend. During the 
interview Tiesto recalled the times he spent with his stepfather. Tiesto said they visited countless 
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locations throughout the city. When talking about his relationship with his stepfather, Tiesto 
stated, 
And with my stepdad… I mean I dunno. When I came here, he was literally my Uber. He 
took me everywhere. Like, he would take me like, thanks to him, like thanks to this guy, I 
feel like I’ve been a little more mature. I want to say, and like, more independent. 
However, some friendships and relationships were not always positive, and participants 
engaged in harmful behaviors and experienced self-doubt which not only affected their 
relationships with others but affected their classroom behaviors. For instance, Francisco 
mentioned his friends from school were sometimes a distraction because he began experimenting 
with drugs and alcohol with his friends. According to Francisco, graduating high school proved 
challenging due to his social environment. Liam experienced self-doubt in his friendships. Liam 
questioned his role in his friendships and correlated his friendships with the poor relationship he 
had with his father. When talking about his friendships, Liam stated,  
It has taken me a lot of time to understand that my friendships, um, are valuable in like, 
in the sense like my friends value me for who I am. I’m always still trying to prove 
myself in my friendship with them because it’s like I dunno, “Are you going to leave me? 
Like, I don’t, do, like am I a lot? Do you need a break from me? Am I…?” 
Additionally, relationships with girls also played an important role in the lives of the 
study participants. Specifically, Danny, Koala, and Tiesto mentioned girlfriends who motivated 
or significantly affected their lives during trying seasons. When Danny was running away, the 
relationship with his girlfriend helped him stay in school. Koala’s ex-girlfriend provided the 
emotional support he was looking for after his mother’s death and his father’s absence. Tiesto 
had a relationship with a girl who permanently altered his personality, making him more 
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reflective and less impulsive. Reading Liam’s struggle with his friendships, Francisco’s 
challenges with his social environment, Danny and Tiesto’s lack of guidance, and Koala’s 
general loss, the theme of self-concept became evident.  
Self-concept: “I kinda internalized it and it did affect um, how I saw myself” (Liam). 
Anxiety, depression, moral, personality, substance abuse, times were tough, and 
unhealthy family dynamic are the seven codes that make up the final theme. According to the 
study participants, growing up without a paternal influence proved adverse because the house 
dynamic became dysfunctional. Internal and external problems accompanied their fathers’ 
absence. Danny described the vicissitude of growing up without a father because on multiple 
occasions he found no one to aid his decision making. Koala explained the dichotomy of real life 
outside of the ideal family and described his experiences of having to work to help make ends 
meet while also trying to finish school. Money issues and self-doubt added to Liam’s painful 
experience with father abandonment. Francisco described the difficulties his family, particularly 
his mom, endured due to his father’s absence while Tiesto never really knew his father and was 
searching for that “male perspective.” Throughout their grade school years participants felt 
feelings of depression, loneliness, jealousy, anger, doubt, and stress compounded by their father’s 
absence. For Liam, his father’s absence created plenty of self-doubt. Liam reflected,  
Um, before I like, we did not see each other. Um, and like he apologized but, but like his 
excuse of him leaving was that he needed time. I’m like, and deep down I knew that 
wasn’t, um a legitimate excuse. But at the same time, I kinda internalized it and it did 
affect um, how I saw myself like, “Oh my God, am I like toxic? Am I a lot? Do people 
need a break from me? I think that’s how it affected my behavior and my relationships 
with people uh nowadays. 
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Tiesto wondered what his life might have been like had his father been present. When describing 
a soccer game, Tiesto said 
So, then I was like, “Oh you know, I mean it would have been amazing if I had a dad. 
You know, like he would be like, “Hey, like let’s go I’ll take a camera, take pictures, 
whatever.” You know, whatever, whatever, like yeah but I saw like teammates even from 
people from the other teams had their dads there like showing support, you know, taking 
care of that and all that, like. I did kinda get jealous like a lot. I wish, like, you know, I 
had a dad to do that for me. 
Additionally, on many occasions Tiesto described the need he had for a father’s advice 
concerning specific male related situations. Had he had a father; the young lady who altered his 
personality would not have affected him so much. Danny also felt his father’s absence during 
many times when he needed his father to intervene in family disagreements and give advice. 
Danny described it like,  
So, you know, things got solved very unhealthily and uh there wasn’t a lot of direction to 
be taken cause there’s nobody to give it, and umm, yeah I mean it was, it was tough. It 
wasn’t easy. It wasn’t impossible, but, you know, there’s times when you do need 
somebody right then and there, you know, more than just a phone call away.  
Some of the challenges Francisco faced to graduate high school came from his surroundings. 
Francisco struggled with his moral judgement and eventually learned from his choices. Francisco 
described it as, 
I would say staying on track when like my social environment would like make me drift 
off because in high school you do experiment with like drugs and friends and going out, 
and that kinda like took me out of like where I was – my goal and graduating itself with 
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the classes I was taking. So, that was my hardest challenge. And at the time, you’re very 
naïve and you don’t think that, you know it won’t hurt you or like, you’ll figure it out but 
then you would struggle at the end, and so that was that. 
Koala’s substance abuse added anxiety to the depression he experienced after his mother’s death 
and the continual anger he felt towards his father. Near the end of the interview Koala stated, 
Like, I’m not going to lie, weed and psychedelics are still gonna be there for me cause 
they help me cope. Like, I still haven’t taken out the weight off my shoulders of the death 
of my mom. Really, that shit still haunts me. But I still deal with depression. I still deal 
with anxiety. I still deal with suicidal thoughts like and that just stays in there. 
The self-concept of each study participant was affected by the experiences they endured 
growing up without a father. Whether it was through running track, experimenting with drugs, 
hiding behind grades, or seeking approval from others Danny, Francisco, Koala, Liam, and 
Tiesto all had to deal with the reality that their fathers’ absence somehow influenced their 
character, who they are today, and who they were becoming as men. Danny expressed, “I just try 
to be like him. I try to be better than him.” Francisco described that through his father’s absence 
he learned the importance of trying to reach out to others because one thing his father did was 
call. He said, “Even though life has taken us the other way, I still reach out to people and check 
to see how they’re doing whether it’s just like a conversation through text or a phone call once in 
a while.” Koala said, “I don’t know, well. I don’t think I’m a make the same mistakes of my 
dad.” Liam identified his father had his own struggles which hindered his relationship with him 
and has made it a point to try working on his relationship with his father. Before the COVID19 
pandemic, Liam was ambivalent about his father coming to his graduation and stated,  
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Like, not letting him come to graduation is going, it’s something that’s going to change 
my life, it’s going to change his life, and there’s no way to take it back. So, it’s like, 
“Okay, come to graduation and then we’ll figure out what our relationship looks like.”  
Due to the pandemic, Liam’s father was unable to go to his graduation. Tiesto aspires to be a 
better father one day and expressed,  
Like I keep saying all the time I’m gonna have kids, when I hope I have kids like I want 
to be there, you know. Something that I never had; I want to give that to others, you 
know. Like that attention, like that care, that love, whatever, like from the dad’s side. I 
wanna be the one to give it. I don’t wanna be like, you know like my parents.  
Evidence of Quality 
Phenomenological researchers have written about the best ways to judge the quality of 
phenomenology (Creswell, 2013). Creswell (2013), applying the standards of such 
phenomenological researchers, arrived at five meaningful questions to assess the quality of a 
phenomenology. The researcher applied Creswell’s five standards of quality: 
(1) Does the author convey an understanding of the philosophical tenets of 
phenomenology? (2) Does the author have a clear “phenomenon” to study that is 
articulated in a concise way? (3) Does the author use procedures of data analysis in 
phenomenology, such as the procedures recommended by Moustakas (1994) or van 
Manen (1990)? (4) Does the author convey the overall essence of the experience of the 
participants? Does this essence include a description of the experience and the context in 
which it occurred? (5) Is the author reflexive throughout the study? (p. 260) 
Both validation and reliability of the study are reflected through the assessment of Creswell’s 
five standards of quality. To provide clear evidence of quality, the researcher will answer 
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Creswell’s five questions: (1) The conceptual framework of the study, found in Chapter 1, 
presents an overview of phenomenology and gives way to the researcher’s position in the study. 
(2) Father absence in the lives of five young adult Hispanic males and its effect on their 
classroom behaviors is the phenomenon of the study. The review of the literature depicts the 
types of father absence and the internal and external behaviors present in the classroom of 
offspring growing up without a father. (3) The researcher followed Creswell’s seven defining 
features of phenomenology as reflected in the methodology of the study. Creswell’s seven 
defining features derive from Moustakas and van Manen’s research. (4) The researcher 
developed the overall essence of the participants’ experience through the data analysis of the 
research question and the themes. The researcher provided a description of the effects of father 
absence on the participants’ classroom behaviors. (5) Notetaking and bracketing were a major 
part of the study, both before the actual interviews of study participants and after.  
Additionally, triangulation, research bias clarification, member checking, and thorough 
descriptions were used as validation strategies throughout the study (Creswell, 2013). The 
demographic survey, the semi-structured interviews, and the data analysis made part of the 
triangulation process. The methodology included the role of the researcher, and bracketing and 
notetaking were implemented before and after the interview process. Participants were emailed 
the interview transcripts and sent their approval as member checking, and clear and thorough 
descriptions were written throughout the explanations of the questions and themes. Furthermore, 
the researcher ensured reliability by going through four coding passes where she identified 
significant statements into themes by working within and across each coded interview transcript 
through each pass (Saldaña, 2013). Finally, the methodologist reviewed all coding passes before 
completing the results of the study.  
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Summary 
Reaching an essence is the major goal of phenomenology (Creswell, 2013). Father 
absence had a negative impact on the lives of the five study participants, but not necessarily for 
their future success and drive to be better than their fathers. Throughout Chapter 4, the researcher 
stated the statement of the problem, discussed the methods for data collection, analyzed the 
research question, described the five themes, and provided evidence for judging the quality of the 





Yo lo miro de desde lejos (I look at him from a distance 
Pero somos tan distintos But we are so different 
 
Yo soy tu sangre, mi viejo I am your blood, my old man        
Soy tu silencio y tu tiempo I am your silence and your time 
 
Yo tengo los años nuevos I am young 
Mi padre los años viejos My father old 
El dolor lo lleva dentro He carries his pain within 
Y tiene historia sin tiempo And has timeless history) 
⎯Piero de Benedictis, Mi Viejo 
Whether the father is present or absent, he plays a vital role in the essence of his son’s 
life. Father absence can negatively affect a child’s well-being and can become evident through 
internalized and externalized classroom behaviors (Lee & Schoppe-Sullivan, 2017). The purpose 
of this phenomenological study was to describe the perceptions of classroom behavioral 
challenges experienced by young adult Hispanic males ages 18-25 who grew up without a 
constant paternal figure. Reaching the essence of the phenomenon became clearer through each 
individual experience shared by the study participants. This chapter presents the methods of data 
collection, the discussion of the research question, a summary of the results through a description 
of the five themes, theoretical elements, study limitations, implications for future practice, and 
final recommendations for future research.  
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Methods of Data Collection 
The study followed Creswell’s (2013) seven defining features of phenomenology which 
involved: 
• identifying the father absence phenomenon, 
• using criterion-based sampling to recruit the five young Hispanic adult males who grew 
up without a father, 
• explaining the philosophical discussion for studying father absence, 
• describing the researcher’s role, 
• acquiring data through a demographic survey and face-to-face interviews,  
• analyzing data into significant themes, and 
• discussing the essence of the experience.  
Data collection required a process. After acquiring permission from the IRB and recruiting the 
five study participants, the participants engaged in two sessions of data collection. The first 
session involved a brief nine-question demographic survey (Appendix A). The second session 
consisted of individual in-depth, semi-structured participant interviews (Appendix C). Both 
sessions served the purpose of answering the research question and reaching the essence of the 
phenomenon through the development of themes. Once session two was finished, the researcher 
began transcribing each interview verbatim and then emailed participants their transcripts for 
member checking. Reflecting, bracketing, notetaking, highlighting significant statements, 
uncovering meaning units, highlighting themes, and coding across themes formed the data 
analysis process of the study (Figure 3). Interview recordings, transcripts, and anecdotal records 
were saved on a hard drive and stored in a lock box in a locked study room. All research 
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documents will be stored for five years, and at the end of the five-year-period, the documents 
will be permanently deleted from the hard drive.  
Figure 3 
Detail Steps of the Four Coding Passes 
 
Discussion by Research Question 
The research question guiding this study was: What are the perceptions of young 
Hispanic adult males regarding the lack of paternal influence on their behavioral challenges in 
the classroom? The research question was answered using the interview protocol (Appendix C). 
Danny, Francisco, Koala, Liam, and Tiesto were the young Hispanic adult males who 
participated in the study. During the individual interviews, study participants described their 
experiences of growing up without a father. Danny, Francisco, Koala, Liam, and Tiesto also 
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Behavioral classroom challenges were reflected through participants’ interactions with 
teachers and peers. Study participants spoke of general classroom behaviors and of academic 
behaviors. Danny and Francisco described their outgoing and talkative behaviors in the 
classroom. Although Danny and Francisco were outgoing and talkative in the classroom, the 
students remained respectful. Koala and Tiesto also described outgoing classroom behaviors; 
however, Koala and Tiesto’s behaviors would result in verbal and physical altercations with 
teachers and peers as well as subsequent mother-teacher conferences, detentions, referrals, and 
suspensions. Koala was suspected of having ADHD, and Tiesto was diagnosed with ADHD, but 
Tiesto’s mom denied the diagnosis. Liam internalized his father’s abandonment which resulted in 
more introverted behaviors in the classroom. During school, Liam was bullied, so he tended to 
hide behind his teachers. 
Study participants expressed both positive and negative academic behaviors. Guessing, 
cheating, and procrastinating were the main academic behaviors expressed by Danny, Francisco, 
Koala, and Tiesto. Liam expressed apathy toward mathematics but was a high achieving student 
in all other classes. Dependent on the teachers, peers, or subject matter, study participants 
determined the level of effort and attention needed to earn a passing grade. Although lethargic 
and indifferent academic behaviors were present on multiple occasions, Danny, Francisco, Koala, 
Liam, and Tiesto understood the importance of graduating high school and earning a college 
education. During the junior and senior years of high school, study participants placed more 
focus on their classes, studied for the SAT, registered for the SAT, and applied to colleges and 
universities. All study participants began undergraduate studies after high school, and both Liam 
and Tiesto graduated with bachelor’s degrees. Danny, Francisco, and Koala are currently 
studying and have plans to graduate in the upcoming years. 
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Father absence created dichotomous academic worldviews in the study participants. 
Though father absence resulted in participants’ negative behaviors, father absence also created a 
need for study participants to become better versions of their fathers. Danny, Francisco, Koala, 
Liam, and Tiesto expressed the difficulties of growing up without a father and would have 
preferred if their fathers would have remained present throughout their grade school years.  
Summary of Results 
Father absence is not seasonal, but rather, a never-ending battle of painful memories with 
the hope of salvaging a better life for the wellbeing of loved ones and themselves. Each 
participant experienced painful situations, whether internalized or externalized, at the absence of 
their fathers. Martin (1990) described the importance of examining silences used in 
deconstruction. Observing the silences during the interview process adds greater depth of insight 
to the phenomenon.  
Significance in the unspoken is relevant. For instance, Tiesto spoke of a relationship with 
a girl who altered his entire personality. The details Tiesto omitted speak louder to the overall 
pain he endured. When he met his father for the first time, he questioned what the experience 
might have been like had he been like his old self before the experience with the girl. Danny 
repeatedly told of the arguments he had with his mom while growing up and highlighted the 
goodness of his absent father revealing the unspoken yearning of wishing his father were present. 
Initially, one might even think Danny hated his mom, because he mostly recalled the arguments 
and negative experiences and never said he loves her, yet in the silence of the transcript, his love 
for his mother became evident. Danny’s battles with his mother came at the onset of his father’s 
absence when both were learning how to cope without his father. Francisco never mentioned 
why his father was incarcerated. In fact, he never explicitly stated where his father left or why 
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his father left. Within the silence and his desire to not enter the wrong “industry” like his father is 
where the pain of the absence lingers in Francisco’s life. Fear is a word Francisco used to 
describe his father’s parenting, yet fear is a part of Francisco’s reality – fear of ending in an 
analogous situation or fear of living with the consequences of his father’s choices. Although 
Liam’s father suddenly abandoned him when he was seven years old, Liam focused on 
describing the challenging times he experienced alongside his mother and not necessarily what 
he felt. As Liam grew older, he confronted his father about his abandonment and was unsatisfied 
with his father’s response, yet still wanted to make his father happy by exceling in school. Today, 
Liam recognizes unhealthy patterns from his childhood which are not easily broken given that 
they make a part of his behaviors. Koala was the least reserved in his expressions and feelings 
regarding his father, yet his silence screamed loneliness and the desire of going back to being the 
family they once were. Koala mentioned his sisters once at the beginning of the interview when 
he described they had been adopted. However, Koala never spoke of his sisters throughout the 
rest of the interview and Koala’s silence addressed the pain within those relationships. 
Relationship with mom, relationship with father, always stayed in school, friends are family, and 
self-concept are the themes of the study which speak to the loss of growing up without a father, 
the pain experienced, and the hope for a better future.  
Themes Related to the Literature 
Relationship with Mom 
Father absence can negatively or positively affect the relationship sons have with their 
mothers. Relationship with mom was the first theme of the study where study participants either 
expressed having a close relationship with their mom or issues with their mom. Findings within 
the theme were consistent with East et al.’s (2017) qualitative study on father absence. East et al. 
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found both detached and heroic mothering which determined the quality of the relationship 
mothers maintained with sons. Francisco, Liam, and Koala expressed having close relationships 
with their moms, while Danny and Tiesto discussed having communication issues with their 
moms.  
Francisco, Liam, and Koala’s moms were present and invested in their lives. For 
example, Francisco described his like-mindedness with his mom as well as his admiration for the 
role she took on after his father became absent. Liam also shared how his mom took on both 
parenting roles following his father’s abandonment. Liam remembered how his mom worked 
through financial hardships to provide him the best upbringing possible. In addition, Koala’s 
mom showed Koala the meaning of family and what it felt to be loved. Koala’s mom was his 
hero; her death altered the course of Koala’s life.  
In contrast, during the interview, Danny and Tiesto focused more on the communication 
issues they had with their moms. Danny described that he wished his mom would give him clear 
explanations for decisions she made. Throughout his upbringing, Danny found himself at odds 
with his mom’s decision making and would both question and argue with her. Tiesto found it 
difficult to engage in actual conversation with his mom as she was absent for six years of his life, 
and later when they reunited, Tiesto found he and his mom were consistently at odds. Despite the 
issues Danny and Tiesto experienced with their moms, they both recognized their mom’s 
presence and provision. Feuerstein et al. (2015) described the importance of exposing parents to 
the practice of the Mediated Learning Experience (MLE) versus direct exposure to learning. For 
instance, if Danny’s mom had provided Danny with the reasoning behind her decision making 
instead of ultimatums, Danny would have argued less with his mom as he was seeking 
explanations for what was happening in his household. Direct exposure to stimuli does not 
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always lead to imitation or learning (Feuerstein et al., 2015). However, the challenges 
experienced by single mothers may prove the implementation of MLE to be time consuming or 
too stressful compared to direct exposure. Although implementing MLE may be initially 
challenging, single mothers who practice MLE could see a positive effect in their son’s 
upbringing, education, and self-concept.  
Relationship with Father 
Father absence was the phenomenon examined in this study, yet discovering that the 
participants in this study all had, maintain, or hope to have some type of relationship with their 
fathers in varying seasons of their lives emphasizes the role of the father in the lives of Hispanic 
sons. Father absence, fear of father, generational pattern of father absence, level of 
communication, phone communication, and respect of father were the six codes reflected within 
the relationship with father theme. Divorce, incarceration, abandonment, and substance abuse 
were the types of paternal absences experienced by the study participants. In several cases, 
fathers were absent for several reasons. For instance, Carbonneau et al. (2018) found a 
significant correlation between paternal alcoholism and paternal absence. Danny, Tiesto, and 
Koala described their fathers’ issues with substance abuse. Negative experiences were apparent 
regardless of the reason for father absence.  
Although Danny respected and admired his father, Danny stated he lacked direction 
within his decision making because his father was not physically present to guide him. Danny 
stated that the phone was the best invention of all time because he maintained a phone-based 
relationship with his father. Francisco also maintained a monthly phone-based relationship with 
his father, but whereas Danny expressed his respect for his father, Francisco shared the fear he 
had of his father. Francisco described his father as having a dominant and close-minded 
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personality unlike his own. Liam also shared his uncomfortable phone conversations with his 
father and explained his need to orchestrate the conversations as to avoid disappointing his 
father. Both Tiesto and Koala shared having minimal relationship with their fathers. Tiesto met 
his father when he was 17 years old and recalled the lack of conversation they shared and avoids 
calling him because he does not know what to say. Koala no longer speaks to his adopted father 
because of the pain his father inflicted on Koala after his mom’s death. Ellerbe et al. (2018) 
found that Hispanic fathers may not be as overtly communicative with their children as 
compared to other ethnic groups. Although Danny, Francisco, and Liam shared having phone-
based relationships with their fathers, communication was not always frequent or well initiated 
or received. Furthermore, Galardi et al. (2017) found that incarcerated Hispanic fathers had the 
lowest levels of contact with their children when compared to fathers of other ethnicities. 
However, the experiences shared by the five study participants point toward the reality that the 
Hispanic fathers wanted to maintain some form of relationship but did not know how to clearly 
communicate that to their sons in person, causing distant phone-based relationships to form. 
Further research regarding communication between Hispanic fathers and their sons would 
provide insight into this phenomenon.  
Another facet of father absenteeism relevant within the relationship with father theme 
was the generational pattern of father absence expressed by the study participants. Danny and 
Liam recognized that their fathers experienced father absenteeism as well. According to Danny 
and Liam, recognizing their fathers’ own experiences with father absenteeism helped them be 
more understanding when relating to their fathers. All study participants expressed their desire to 
be better than their fathers as to promote a generational pattern of father presence. Flynn et al. 
(2018) and Pitsoane and Gasa’s (2018) father absence research supported Bowlby’s attachment 
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theory and Bandura’s social learning theory about how offspring obtain behaviors. The 
attachment and social learning theories prove true in how offspring acquire behaviors but also 
support generational patterns which may result in endless negative outcomes. Study participants 
who expressed receiving some form of mediation through male role models such as teachers or 
stepfathers experienced greater academic success. For instance, both Liam and Tiesto shared 
having relationships with their stepfathers, and both participants recently graduated from 
university. Pitsoane and Gasa (2018) and Wood and Brownhill (2018) discussed the importance 
of male role models such as educators who can positively influence males growing up without 
fathers. Feuerstein et al. (2015) determined that all children need adults who can mediate 
instruction with the goal for children to reach self-mediation. Absent fathers are unable to 
provide mediation and single mothers may not know or have the time to provide mediation, but 
educators should mediate instruction because “all mediation is teaching” (Feuerstein et al., 2015, 
p. 5).  
Always Stayed in School 
Always stayed in school is the third theme of the study and reflects participants’ 
behaviors in school while growing up without a father, the challenges they endured, and their 
willingness to go on to higher education. Consistent with Fält et al. (2018), Flouri et al. (2015), 
and Lee and Schoppe-Sullivan’s (2017) research, father absence affected participants’ classroom 
behaviors. Fält et al. attributed hyperactivity, inactivity, and aggressivity to common classroom 
behaviors experienced by offspring growing up with father absence. All study participants 
experienced at least one of the behaviors described by Fält et al. Koala and Tiesto described 
displaying hyperactive, inactive, and aggressive behaviors in the classroom. Koala said his mom 
had recorded notes from teachers describing Koala’s reckless classroom behavior. Tiesto also 
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shared how his mom took him to see a psychologist who discovered he had ADHD. Feuerstein et 
al. (2015) described many consequences associated with the lack of mediation. According to 
Feuerstein, the lack of mediation during early childhood can lead to an ADHD diagnosis. 
Additionally, Danny and Francisco shared they were outgoing and talkative in the classroom, and 
all participants experienced moments of inactive or lethargic behavior in specific classes.  
Despite experiencing the difficulties associated with father absence, study participants 
graduated high school on their expected graduation date and went on to higher education. Study 
participants recognized their moms, specific teachers, mentors, other family members, and even 
some of their absent fathers as people who motivated them to succeed. Throughout the 
interviews study participants shared the need to go to college to have an opportunity of a better 
life than the one their parents experienced. A recurring idea within the theme was immigration. 
Although Danny and Koala were the only participants born in the United States, all study 
participants came from immigrant Hispanic families. According to the experiences of the study 
participants and of the researcher, the Hispanic immigrant reinforces in their children the need to 
study and go to college to be successful as part of the achieving the American Dream. Danny 
mentioned the struggles his father faced as an immigrant and his inability to study which 
prompted him to continuously encourage Danny to do well in school during their phone 
conversations. Francisco described the difficulties of immigrating to the United States without 
his father and during his junior and senior years of high school recognized his need to improve 
his grades to make something out of his life. Koala understood that graduating high school would 
offer him more job opportunities than dropping out. Liam and his mom experienced financial 
hardships when they immigrated to the United States which motivated Liam to do well in school 
to earn a scholarship for college. Although Tiesto hated school, he recognized how getting an 
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education would give him opportunities his parents never had. Feuerstein et al. (2015) 
encouraged immigrant parents to mediate culture, language, and worldview for their children. 
Immigrant parents’ willingness to properly assimilate to a new culture can overshadow the 
mediation of their own culture which can prove detrimental for their children’s academic success 
(Feuerstein et al., 2015).  
Friends are Family 
Experiencing father absence caused study participants to rely on their relationships with 
their friends, girls, and other family members like stepfathers. Flynn et al. (2018) discovered that 
males who were unhappy with their relationship with their fathers spent more time building 
relationships with their friends. Study participants recalled spending time with friends inside and 
outside of school as some of their most memorable experiences growing up. Spending time with 
friends would help them forget the turbulence going on in their homes, yet some friendships and 
relationships with the opposite sex led to negative internal and external behaviors. Danny 
described in-class antics with his friends as well as sharing similar life experiences with them. 
Francisco emphasized how his father’s absence caused him to spend more time with his friends 
who influenced him to experiment with drugs and partying which detracted from schoolwork. 
The death of Koala’s mom and his hostile relationship with his father caused Koala to move in 
with friends who became his family. Liam sought solace in his friendship with his stepfather, and 
Tiesto experienced personality alteration following an experience with a girl from school. 
Feuerstein et al. (2015) described the impact of imitative behaviors. When children lack 
mediation from their parents, they may easily fall prey to imitating negative behaviors from 
outside relationships. However, if parents and teachers mediate appropriate behaviors, children 
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will learn to self-modify their behaviors and avoid imitating poor examples exhibited by their 
friends and peers.  
Self-concept 
The final theme of the study was self-concept. Anxiety, depression, doubts in morality, 
personality alteration, substance abuse, tough times such as financial hardships, and unhealthy 
family dynamic are the codes associated with this final theme. Aligned with Flouri et al.’s (2015) 
study, father absence behaviors include emotional symptoms in offspring. In fact, Pitsoane and 
Gasa (2018) emphasized that father absence may lead adolescent boys to experience intense 
emotional and behavioral problems both in their lives and in school. The unhealthy family 
dynamic Danny experienced caused ongoing arguments within his home which led him to run 
away on several occasions. Francisco’s father’s absence led him to make poor choices alongside 
friends. Koala expressed having anxious, depressive, and even suicidal thoughts and smokes 
marijuana as a coping mechanism. Koala extensively described the influence of musical artists 
like Juice WRLD who died at an early age due to depression and drug overdose. Liam 
consistently questioned his personality and often wondered if his peers, friends, and those closest 
to him would abandon him like his father. Not having a strong male influence in Tiesto’s life 
caused him to experience a negative situation with a girl from school which altered Tiesto’s 
personality from outgoing to introverted. Considering their fathers’ absence, study participants 
experienced hardships which affected their self-concept. However, study participants expressed 
their desire to be better than their fathers. Feuerstein et al. (2015) described studies conducted 
with children who experienced prolonged exposure to inhuman conditions such as the Holocaust 
and maintained that mediation could indeed bring them “back to life” (p. 82). To avoid imitating 
their fathers’ absent behaviors, study participants needed and will continue to need help from 
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mentors, family members, and friends who can guide them to lead better lives and engage in 
healthy patterns of behaviors.  
Study Limitations 
Bracketing is an essential aspect of  phenomenological research (Creswell, 2013; 
Moustakas, 1994), yet being Dasein, present, throughout the data collection and analysis process 
created room for personal bias (Heidegger, 1962). Four of the five study participants attended the 
researcher’s church and one study participant was a previous student. Although the researcher 
did not experience father absence, similar experiences between study participants and their 
Hispanic mothers were present in the researcher’s life. Personal reflections and notetaking helped 
limit research bias in the study.  
Implications for Future Practice 
The five themes of this study apply to the field of education. The relationships or lack of 
relationships students have with their parents can affect the behaviors demonstrated in the 
classroom and their desire to complete or further their education. The way students view 
themselves affect their relationships with their peers and friends who they generally meet at 
school and who also influence their decision making and behaviors in and outside of the 
classroom. A teacher’s role is multifaceted, yet one of the greatest aspects of the job is the art of 
listening. Listening to the spoken and the unspoken is one of the best pieces of advice an 
educator will ever receive because stories matter, and each student who walks into the classroom 
has a story. Liam recalled a third-grade teacher who understood his situation. Tiesto described 
the teacher who always defended him and got him out of trouble as his “angel.” Koala had 
teachers who gave him second chances. Francisco had teachers who he could have conversations 
with. Danny had teachers like Mr. M who was his role model. The reason each of the study 
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participants were able to recall those teachers was because those teachers listened to them. Their 
teachers might have been unaware of the details, but they were present while their fathers were 
absent. Handing out detentions and referrals are not the only solutions for misbehavior but 
stopping to listen and waiting to understand are essential and effective best practices in the 
classroom. Feuerstein et al.’s (2015) MLE presents a challenge for the absent parent, but an 
effective worldview for the teacher in the classroom. Understanding the stories of students 
informs the teacher, not only of what students have experienced, but on what best practices to 
use when educating. Teachers can be the adults students need when they are going through their 
worst moments and can inspire the sense of hope they are looking for amid their family’s storms. 
Recommendations for Future Research 
Overall, research studies for father absence suggest possible training solutions and 
interventions to deal with the problem in question, but is there a way to go to the root of the 
problem? Feuerstein stated, as cited in Feuerstein et al. (2015), “A question creates a need in the 
individual as well as an orientation to focus on the world of data associated with the subject 
matter” (p. 183). Understanding the value of inquiry as it applies to the father absence 
phenomenon generates further questions: How can father absence decrease? What cultural values 
consistently reinforce father absence? Societies can fight father absence by implementing 
multiple programs for fathers, children, and families, but what of programs which train people to 
remain consistent and weather the storms of parenting and family living? The essence of the 
questions derive from the desire to make meaning of the current father absence phenomenon and 
how it affects young Hispanic males’ classroom behavior with the ultimate goal of informing 
parents and educators on how to best mediate learning and character development in the lives of 
youth in and out of school.  
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Future studies related to the phenomenon can reveal further insight and lead to effective 
responses to the questions. Interviewing mothers who experienced the loss of their children’s 
fathers can provide different perspectives into the phenomenon. Mothers can share both their 
experiences and what they learned which can aid other mothers with similar experiences. 
Furthermore, interviewing absent fathers could reveal genuine responses and initiate meaningful 
conversations behind their reasons for becoming absent within their paternity. Fathers can 
spearhead change within generational patterns of paternal absence. Quantitative studies with 
teachers can also provide important information about student classroom behaviors. Quantitative 
and qualitative student behavior studies can also reflect a breath of insight on the father absence 
phenomenon and its effect on student classroom behavior. For instance, the Centers for Disease 
Control and Prevention (2020) lists father absence as an adverse childhood experience (ACE) 
which can lead to traumatic experiences affecting child behavior and incrementing cases of 
ADHD amongst other health conditions. Preventing ACEs should be at the forefront of every 
sphere of society.  
Conclusion 
Father absence affects the internalized and externalized classroom behaviors of male 
students (Lee & Schoppe-Sullivan, 2017). Father absence caused the five young adult Hispanic 
males from the study to experience multiple difficulties while growing up. This chapter 
discussed the methods of data collection, a discussion of the research question, a summary 
connecting themes to both the literature and theory, implications for future practice, and 
recommendations for future research. Ending existing father absence may be impossible but 
providing proper mediation to male children experiencing father absence can decrease the 
generational pattern of absence. 
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2. Who was responsible for your upbringing? 
o Fill-in-the-blank response 
3. What is the highest level of school you have completed or the highest degree you have 
received? 
o Less than high school degree 
o High school degree or equivalent (e.g., GED) 
o Some college but no degree 
o Associate degree 
o Bachelor degree 
o Graduate degree 
4. What is the highest level of school your mother completed or the highest degree she received? 
o Less than high school degree 
o High school degree or equivalent (e.g., GED) 
o Some college but no degree 
o Associate degree 
o Bachelor degree 
o Graduate degree 
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5. What is the highest level of school your father completed or the highest degree he received? 
o Less than high school degree 
o High school degree or equivalent (e.g., GED) 
o Some college but no degree 
o Associate degree 
o Bachelor degree 
o Graduate degree 
6. What country is your mother originally from?  







• Costa Rica 
• Cuba 
• Dominican Republic 
• Ecuador 









• Puerto Rico 
• Spain 
• United States of America 
• Uruguay 
• Venezuela 
• Other (Please Specify) 
 
7. What country is your father originally from? 







• Costa Rica 
• Cuba 
• Dominican Republic 
• Ecuador 









• Puerto Rico 
• Spain 
• United States of America 
• Uruguay 
• Venezuela 
• Other (Please Specify) 
8. Including yourself, how many people lived in your household while growing up?  
o 2 
o 3-5 
o 6 or more 
9. At what age did your father become absent in your life? 
o Before birth 
o Ages 0-3 
o Ages 4-7 
o Ages 8-12 
o Ages 13-17 
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Appendix B 
Sample Consent Form 
ADULT CONSENT FORM 
SOUTHEASTERN UNIVERSITY 
 
Hispanic Sons Who Grew Up with an Absent Father 
Dr. Jessica Rafidi/ Southeastern University/ College of Education Professor 
Gabriela E. Matos/ Southeastern University/ Doctoral Student 
You are invited to participate in a research study about father absenteeism conducted by Gabriela 
Matos from Southeastern University. 
We are asking you to take part in this study because we would like to know your experiences 
growing up without a father and how it affected your behavior as a student. The goal is to learn 
from your experiences to inform both parents and educators.  
Your participation is voluntary and would consist of two specific sessions: an online 
demographic survey ranging about two minutes in length, and a face-to-face interview with five 
open-ended questions averaging about 30 minutes of your time.  
There are no known risks associated with this project which are greater than those ordinarily 
encountered in daily life.  
You will receive a $15 gift card for your participation and a copy of this form. If you are 
interested, we will send you a copy of the results of the study when it is finished.  
The records of this study will be kept private. Any written results will discuss thematic findings 
and will not include information that will identify you. Research records will be stored on a 
password protected hard drive and computer in a locked office and only researchers and 
individuals responsible for research oversight will have access to the records. Additionally, 
research data will be destroyed three years after the study has been completed, and any video or 
audio recordings will be transcribed and destroyed within a month of the interview.  
If you have any questions about this research study, please contact: 305-343-0205 (Gabriela E. 
Matos) for more information. You may contact the Institutional Review Board and the other 
investigators of the study through e-mail (see second page).  
Participant Rights: 
I understand that my participation is voluntary, that there is no penalty for refusal to participate, 






I have been fully informed about the procedures listed here. I am aware of what I will be asked to 
do and of the benefits of my participation. I also understand the following statements: I affirm 
that I am 18 years of age or older; I have read and fully understand this consent form; I sign it 
freely and voluntarily; a copy of this form will be given to me; I hereby give permission for my 
participation in this study. 
___________________________________                                                _________________ 
Signature of Participant                                                                                Date 
 
I certify that I have personally explained this document before requesting that the participant sign 
it.  
___________________________________                                                 _________________ 
Signature of Researcher                                                                                 Date 
 
If you have any questions or concerns, you may address them to any one of the investigators 
involved in the study as well as contact the IRB if at any time you would like to withdraw your 
consent and participation in this study.  Below is the contact information: 
Principal Investigator:  
Dr. Jessica Rafidi- jarafidi@seu.edu  
Co-Investigators: 
Dr. Janet Deck- jldeck@seu.edu  
Gabriela E. Matos- gematos@seu.edu  











Interview Research Question: What are the perceptions of young Hispanic adult males 
regarding the lack of paternal influence on their behavioral challenges in the classroom?   
Date and time of interview:  
Place:  
Core Interview Questions 
Absence 
1. Tell me about your experiences growing up without a paternal influence. 
a. How did you adjust after your father left? 
b. How were your relationships with friends at school and teachers affected by your father’s 
absence?  
c. What strategies did your teachers implement to help you cope with your father’s absence? 
Behavior 
2. Tell me about your classroom behaviors. 
a. What changes in behavior did you experience when at school? 
b. How important was it for you to do well in school academically? Did things change after 
your father left? 
c. What challenges did you experience to graduate high school? 
d. How did you view figures of school authority in your life after your father left? 
Present and Future Relationship 
3. To what extent did your father’s absence affect your decision to further your education? 
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4. Tell me about your relationship with your father or other paternal influence today.  
a. How does this relationship influence your behavior? 
Closing Question 
5. What else would you like to tell me about your experiences in school growing up without a 
father/paternal influence? 
 
Conclusion: Thank you for sharing some of your experiences with me. Please remember your 
responses during today’s interview are confidential, and I am most appreciative for your time.  
 
